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PREZENTARE

Alina M. Zapalska si Alexander Waid
prezinti o metoda de invatare in
colaborare a limbii spaniole ca limba
strdind. Metoda data se bazeaza pe
simularea comunicdrii intr-un magazin,
in care studentii au atat rolul
vanzatorilor, cat si cel al cumparatorilor.
Metoda in cauza le ofera studentilor o
posibilitate excelenta de a invata un
vocabular interactiv, axat pe domeniul
comertului.

Grigore Cantemir si Mariana Vovc
aduc o serie de argumente si tehnici in
favoarea valorificarii teoriei
inteligentelor multiple a lui Gardner in
predarea limbii si literaturii romane.

Marina Teterina prezinta modul in care
metoda analizei discursive poate fi
aplicata la  cercetarea  utilizarii
pragmatice a categoriei de gen in limba
engleza.

Irina  Sitailo si Micaela Taulean
sugereaza cateva metode de
intrebuintare a materialelor vizuale in
didactica unei limbii.

Ina Surujiu si  Ana Scarabnaia
sugereaza o serie de procedee efective
in predarea verbelor modale din limba
englezi.

Alina Guga-Cotea cerceteaza problema
evaluarii care i ajuta pe cei implicati in
procesul educational sa ia decizii.

Oxana Ungur propune un proiect al
unei lectii, axate pe semnificatia vietii.

PRESENTATION

Alina M. Zapalska and Alexander Waid
illustrate a  collaborative  learning
instrument that can be used in any
Spanish as a Foreign Language program.
The instrument simulates a market where
students become buyers and sellers of
different commodities. The instrument
presented offers participants a highly
integrated method of learning a particular
vocabulary set in a communicative
manner.

Gregory Cantemir and Mariana Vovc
bring forth a series of arguments and
techniques for the application of the
Gardner's theory of multiple intelligences
in teaching the Romanian language and
literature.

Marina Teterina shows how the method
of discourse analysis can be applied to
examine pragmatic usage of the category
of gender in English, its different
connotative meanings.

Irina Sitailo and Micaela Taulean
suggest how to use videos in teaching
language.

Ina Surujiu and Ana Scarabnaia suggest
how to teach English modal verbs in
school.

Alina Guga-Cotea studies the problem of
evaluation which helps the persons
involved in the educational process make
decisions.

Oxana Ungur proposes a didactic project
pointed on the life signification.
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STUDII SI ARTICOLE/
STUDIES AND ARTICLES

LEARNING BUSINESS SPANISH
WITH THE USE OF A COLLABORATIVE EXERCISE

Alina M. ZAPALSKA,
Professor, Ph.D.
(U.S. Coast Guard Academy, New London, U.S.A.)

Alexander WAID,
Associate Professor, Ph.D.
(U.S. Coast Guard Academy, New London, U.S.A.)

Abstract

This paper illustrates a collaborative learning instrument that can be used in any Spanish
as a Foreign Language program. The authors recommend the use of the exercise in a
classroom with students who already have an intermediate proficiency or better in Spanish.
The instrument simulates a market where students become buyers and sellers of different
commodities. Students use various learning and linguistic/marketing negotiation skills to
master basic business concepts in Spanish. As students have to read, take notes and
communicate orally to complete their trading transactions, they are able to practice Spanish
in different ways by writing, speaking, and reading. The instrument presented offers
participants a highly integrated method of learning a particular vocabulary set in a
communicative manner.

Keywords: a collaborative learning instrument, Spanish as a Foreign Language
program, learning and linguistic/marketing negotiation skills.

Rezumat

In articol, este prezentati o metodd de invitare in colaborare a limbii spaniole ca limbi
strding. Autorii recomandd intrebuintarea ei la orele de limbad spaniold, cu studentii care au
deja un nivel intermediar sau chiar avansat de cunoastere a acesteia. Metoda data se bazeaza
pe simularea comunicdrii intr-un magazin, 7n care studentii au atat rolul vanzaitorilor, cat gi
cel al cumpdratorilor. Ca sa participe cu succes la aceastd comunicare, studentii trebuie si
posede atdt competente de ordin lingval, cit si competente legate de negocierea comerciald.
Dupd cum ei trebuie sa citeascd, si facd notite si s@ comunice oral 7n acest caz, ei trebuie sd
facd apel la limba spaniold orald si scrisd. Metoda in cauzd le oferd studentilor o posibilitate
excelentd de a invidfa un vocabular interactiv, axat pe domeniul comertului.

Cuvinte-cheie: metodd de invitare in colaborare, spaniola ca limbd strding, competente
de ordin lingval, competente legate de negocierea comerciald.

Introduction

With the increasing enrollment of students in Spanish programs in higher
education, Spanish is among the fastest growing programs in post secondary
education. Spanish programs aim to help non-native Spanish speakers, heritage-
speakers and native speakers, learn and improve their use of the language and
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provide them with the skills to succeed in and function in a Spanish-speaking
community. Although Spanish programs bring together students from different
backgrounds, many of these students are not very familiar with the Spanish
language and Hispanic cultures. Successful Spanish curricular designs attempt to
address these students’ needs to ensure proper inclusion into the new environment.
While some discussions about learning a second language focus on the factors -
individual, social, and cultural - that affect students' learning, little emphasis is given
to teaching methodologies that would allow proper inclusion into the new
environment!. These contextual factors have been broadly discussed in the literature
but teaching methodologies need to be discussed and considered from the
perspective of the language, the learner, and the learning process?. This paper
discusses these perspectives as they relate to teaching Spanish language students
who will pursue a career in Spanish. The focus is placed on an example of
collaborative learning and its positive effect on the learning of the students.

Literature Review

Teaching Spanish requires the ability to combine many different elements that
address the learning styles, skill levels, cultural background and specific learning
objectives of each individuald. Teachers can use a variety of techniques, grouping
strategies and a selection of self-access materials to help all learners be successful,
comfortable, and productive for each class meeting#.

Individual capacity for learning languages has been debated. Some researchers
believe that all learners have the same capacity to learn a second language because
they have learned a first language®. Others assert that the ability to recognize and
internalize foreign sounds may be unequally developed in different learnerst.
Nonlinguistic factors related to an individual's personality and learning goals could
influence achievement in mastery of foreign language. Attitude toward the target
language, culture, native speakers, and motivation for learning can all support or
impede foreign language skills development’.

While teaching a foreign language, teachers should realize that learners differ
from one another in significant ways. Learners begin with varying degrees of
competence and then progress at different rates in each of the language skills:
listening, speaking, reading, and writing®. Other factors that add to diversity in the
classroom and to rate of progress in learning foreign language are the type and
amount of a learner's previous education, their learning style preference, learner
expectations of appropriate classroom activities, and the culture, religion, sex, and
age of each learnerd. Furthermore, it deserves mention that the number one purpose
students cited for going to college in a 1999 Chronicle of Higher Education article
was to make more money?!. Couple that finding with Jernigan’s observation that
roughly 60% of her language students cited future work and career possibilities as
their motivation in learning a foreign language, and one must look at the possibility
that courses labeled as “Spanish for Specific Purposes” are a sound investment of
time and resources?t.

Research has shown that individuals vary greatly in the ways they learn a foreign
language!2. Some learners are more analytically oriented and thrive on picking apart
words and sentences. Others are more globally oriented, needing to experience
overall patterns of language in meaningful contexts before making sense of the
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linguistic parts and forms!3. Some learners are more visually oriented, kinesthetic
learners learn better when they are involved in doing things, some prefer to learn by
reading and writing, and others more geared to auditory forms of learning®4.

One of the most effective teaching strategies for the learning of Spanish (or any
language, for that matter) involves collaborative learning where students work
together as a group to perform a task!s. Collaborative learning has been strongly
advocated and used to promote educational goals in a variety of college discipliness.
By definition, collaborative learning requires students to work together in small
groups to analyze, criticize, discuss, solve study problems and actively participate in
the classroom instead of simply taking notes'’.

It has been recognized that collaborative learning enables students to: (1)
improve communications with other students and the students' learnings; (2)
increases individual motivation and critical thinking!?; (3) enables more positive
student relationships?; and (4) promotes higher achievement, positive
interdependence and a healthier psychological environment than any other
classroom method?!. Citing Ernst’s research (1994), Weissberg suggests that not only
is collaborative learning in a foreign or second language classroom effective for
student learning with the task at-hand, but the social skills developed, such as
learning how to break into a conversation, how to invite others to the discussion,
how to disagree or change a topic are not skills that are readily acquired through
textbook or teacher-centered learning: these are socio-cultural linguistic areas that
must be explored by individual students on their own?22,

A particular area of difficulty for many foreign language educators is the design
of activities whose function is to improve or broaden lexical dexterity: vocabulary
exercises. As Coady and Huckin (1997) and Weissberg (2001) point out, roughly 30
years have gone by since the advent of communicative language teaching: yet many
classes are designed around the teacher-fronted, whole-class model of education.
Furthermore, Nation and Newton (1997) demonstrate that 87% of text coverage is
dedicated to the 2000 highest frequency words in most cases and that of the 2,800 or
so academic or technical terms they sifted through only receive 11% of a standard
text’s coverage. This makes sense at the elementary level as students are learning the
language in a universal and holistic way. But, for students looking to delve deeper
into a particular area of technical vocabulary in their field, and for the teachers
looking to teach it to them, there is very little in the way of pedagogical or
methodological research.

This paper has been prepared with the hope that the collaborative technique
presented can be adopted and adapted to suit personal style preferences as well as
lexical or grammatical needs. The technique proved to be very enjoyable for English
as the Second Language course participants, and provided them with a new and
exciting way to further develop their English skills in a setting dedicated to their
professional interests. This course was offered in English as a Second Language at
Marshall University in 2004. An example of collaborative learning that can be used
in the Spanish classroom is demonstrated in the next section.

A Collaborative Exercise
The class is divided into six families who act both as sellers and buyers. The
names of families are presented in Table 3. We chose the following names:
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Bill/Guillermo, Linda/Linda, George/Jorge, Barbara/Barbara, Robert/Roberto and
Nancy/Andrea. Each student is randomly assigned to a family. If class has more
than six students, then two or more students can be assigned to a family.

At the beginning of the game, instructions are distributed to each family in the
form of a general information sheet (Table 1) and supply/demand sheets (Table 2).
The general information sheet is presented in a written form to all participants. The
written form allows students to “warm up” and slowly prepare themselves for the
collaborative activities where they will be orally practicing and learning basic
business concepts in Spanish.

We recommend that a general instruction sheet in English be distributed to those
classes with students who don’t have knowledge of Spanish. A copy of this sheet is
presented in Table 1. Those groups of students who possess at least an intermediate
level of Spanish language knowledge are recommended to read instructions in
Spanish. The Spanish version is also presented in Table 1 (see Appendix A, Table 1).

The instructions quoted in Table 1 are sufficient for the players to start their
selling and buying transactions. Players learn that their obligation is to meet their
family demands by selling their commodities to the other market participants and
buying other commodities from them. Each family is also given a list of the items
available to trade and items that are needed. An example of a list for the Bill family
is presented in Table 2 (see Appendix A, Table 2):

The Bill Family has ducks, geese, horses, donkeys, pigs, and dogs to trade away
for chickens, roosters, cows, mules, pigeons and cats. The Bill Family does not know
the relative value of these animals in the overall market. The supply and demand
characteristics of the market set the price of goods, not relative size or preconceived
notions. The players do not receive any information about the market conditions
other than their individual buying or selling orders.

In addition to providing players with lists of needed and available items, each
player is also given a quantity of money. Money is introduced for price discovery.
Enough currency should be given in bills of adequate denomination to assure that
there is not a liquidity problem or a deflation in the market. The amount of currency
used should be in proportion to the amount of goods added. Nevertheless, it is
better to have too much currency than too little at this stage. The currency should be
in some obviously fictitious unit, like Ecos or Bozos, so that players will have no
preconceived notions concerning value. The use of money as a unit of account not
only conveys information about the relative supply and demand of a given trading
item, but it can greatly simplify the accounting necessary to provide an accurate
record of trading. An example of an ECOS money sheet is attached at the end of the
Appendix B.

Since the goal of trading is wealth maximization, each trading family tries to get
as many "things" as possible. For example, the Bill family needs 20 ducks, but it
would be better for this Trader to have 30 or 40 ducks. The more "things" that the Bill
family can get the richer the family will be. One thing that the Bill family does not
want to do is to finish the trading period with any ducks, geese, horses, donkey, pigs
or dogs left over. These were items that the Bill family wanted to trade away, and it
would be inefficient to take them back out of the market. All items brought into the
market should be traded away for other "things."

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ 2
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At the beginning of the experiment, a short period is allowed to answer general
questions and to review the instructions before trading begins. After the families
have a chance to make sure they understand the instructions, the game is started.
When the market opens, families start to make deals with other trading families to
complete transactions consistent with each family's supply of goods and specified
needs. Everyone is free to circulate and make trades at any time. Students
communicate orally in the target language, Spanish in this case, to complete their
trading tasks. Trading continues until the close of the market is announced by the
instructor. At the end of the trading session, each trading family reports what
"things" it has, including items successfully traded for and items not yet traded away
(see Appendix A, Table 3).

Determination of the success or failure of each family occurs when families can
be identified as winners or losers by determining whether or not they were able to
meet their needs. A family who collects all the needed items, and maybe extras, wins
over families who cannot meet their basic needs. The increase in profits can also be
considered as one of the elements of a winning position. At the end of the game, the
transactions for each trading family and for the total market are presented so that the
families are able to observe how their behavior affected other trading families.
Examples of the Individual Trading Sheets and the Master Market Matrix are
presented in the Table 3 and Table 4 respectively (see Appendix A, Table 3 and Table
4):

Interaction within the group and between groups plays a very important role in
increasing effectiveness of the Spanish language learning. Oral interaction can be
enhanced by assigning roles. Students with lower levels of Spanish proficiency
might work in pairs with those students who are more proficient to develop and
generate a joint work effort within trading families.

Students in a trading family are responsible for keeping accounting, looking for
trades and asking while trading to ensure that all commodities are purchased and
sold. The larger the group the more difficult the task may become. However, it is
possible to assign roles and then change these roles after twenty minutes of play so
that every student has a chance to practice and experience different linguistic and
market strategies within the game context.

In summary, the game is primarily a learning experience that can help the
Spanish and prospective business students practice some basic business concepts
through their own involvement. Its strength derives from the fact that students learn
the language by actively participating in a collaborative exercise that imitates the
real market situation. The group interaction and collaboration produces role-playing
situations that involve the Spanish students who learn by discovery and practice
while working in groups.

The collaborative game provides an excellent and enjoyable learning
environment where the Spanish students particularly, business students, practice
Spanish. Students are able to practice the basic trading phrases, numbers of
commodities traded, the names of commodities that are traded, market-specific
terms such as “surpluses”, “equilibrium”, “commodity”, expressions of courtesy and
politeness and general conversational Spanish as well.

The collaborative exercise presented generates experiences that lead the Spanish
students to more sophisticated and relevant inquiry, and language practice.
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Students’ observations and their abilities to connect the real-world analogies to the
exercise events, lead to an easier and more efficient language learning environment.
The student’s involvement helps retain the experience and provides a powerful
technique that increases student’s interest and understanding of the basic business
concepts that are expected to learn and master Spanish.

The use of collaborative techniques in the Spanish language classroom results in
greater student involvement, motivation and interest than do more traditional
individual learning activities. It helps students integrate ideas, develop mastery of
the concepts and terms that they are expected to learn. The other importance of the
collaborative instrument is its effect on the social and cultural setting in which
learning takes place. Games allow participants to learn and practice skills such as
decision-making, allocation of resources, persuasion, influence-resisting among
other participants and most important oral communication. The instrument offers
participants a very integrated method of learning foreign language. Perhaps a
separate instrument testing student acquisition of the marketing vocabulary to
measure the effectiveness of our activity would be a helpful one. A simple pre- and
post-activity vocabulary quiz would serve as a rough measure of the success of the
instrument we here present.

Conclusion

To better serve American students who want to learn Spanish and as colleges and
universities continue to experience high demand for Spanish programs, the
institutions have to offer programs and services that maintain quality courses of
study. This paper has focused on the Spanish instrument from the perspective of the
language, the learner, and learning process by emphasizing collaborative and active
learning techniques. Successful foreign language programs must continue to
address the evolving needs of students through the implementation of sound and
effective teaching instruments. Spanish classroom lessons need to be structured to
take advantage of individuals’ experiences and areas of expertise and must foster
interaction between the students. An active collaborative learning event offers
students the opportunity to develop both fluency in the target language and
familiarity with everyday culture, which would be valuable to teachers of foreign
languages at all educational levels.
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Appendix A

Table 1: General Instruction Sheet

The detailed rules of the game in which you are involved are given in the
attached material. There is information which is specifically addressed to you. A few
general rules are as follow:

1. Today we are going to set up a market in which you are buyers and sellers.
After reading the instructions and reviewing your specific information, the
instructor will give you a chance to ask any questions you might have. Then
we will begin the trading process.

2. Please do not discuss the game with anyone until the instructor informs you
that you may legitimately do so. The information which each player has and
does not have about other buyers and sellers is an important variable in the
structure of the game. You may alter the entire situation by a chance remark.
You are not supposed to reveal your information to any other family unless
you have a particular reason for doing so.

Please continue with the game until it is over.
4. Please be careful and take seriously every move you make while buying and
selling.
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5. Take as much time as you need in making your move, but try to meet the
deadline which is indicated by the instructor during the game.

6. You are in control of your family with the other members. There are five other
families who similarly are involved with buying and selling, each with a
name specified on its supply/demand sheet.

7. You are given a list of items that you have to trade and need to obtain and
money that you need to use while buying in order to meet your demands.
You have an obligation to do as well as you can for your family, and try to
amass as much wealth as possible. Your effectiveness is measured by how
much you meet your family’s demand by raising your wealth, and by getting
at least as a good price for your commodities as other players operating in the
same market.

8. The first column of your supply/demand sheet indicates the items that you
have available for trading purposes. Column two indicates what you must
obtain to reach the consumption goals of your family. You are expected to try
to reach this consumption goal by trading the items you have available.

9. When the market opens, you may proceed with trading. Single transactions
are completed when two traders agree on the terms of an exchange. As soon
as you complete a transaction, report your transaction to other members of
your group so that you will know how much you still need and how much
you have left to trade in order to meet your needs. You then continue to
complete new transactions in accordance with your needs. You are expected
to complete all transactions within 30 minutes.

10. After the market is closed, the instructor will determine and report whether
all families have represented their families more or less successfully based on
your reports.

11.You cannot use violence or intimidation to affect a trade and you are not
allowed to trade any fractional units of goods; you must trade whole units.

12.You need to develop your own techniques of information gathering,
accounting, price discovery and terms of communication.

13.You will be informed when the market ends by your instructor. If there are
no questions, the market is open.

Table 1 (Continues): Hoja de instrucciones general
Las reglas detalladas del juego en el que estas involucrado se dan en el material
adjunto. Hay informacion destinada especificamente a ud. Algunas reglas generales
siguen aqui:

1. Hoy vamos a establecer un mercado donde uds. son compradores y
vendedores. Después de leer las instrucciones y revisar alguna informacion
especifica, el instructor las dara una oportunidad de hacer preguntas. Luego
comenzamos el proceso de negociaciones.

2. Por favor, no discutan el juego con nadie hasta que el profesor les diga que se
puede. La informacién que cada participante tiene 0 que no tiene es un
componente variable importante en la estructura del juego. Se puede cambiar
la situacion completamente por un comentario al azar. No se debe revelar su
informacién a cualquier otra familia a no ser que tenga una razén por hacerlo.

3. Por favor continae hasta que el juego termine.
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4. Por favor tenga cuidado y tome muy en serio toda decision que tome al
comprar y vender.

5. Tome todo el tiempo que necesite en hacer sus jugadas, pero intente limitarse
al tiempo dado por el profesor.

6. Ud. esta en control de su familia junto con los otros miembros. Hay cinco
familias mas que estan igualmente involucrados en el comprar y vender, cada
una con su hombre puesto en la hoja de exigencias y provisiones.

7. Ud. recibe una lista de cosas que tiene y que necesita obtener ademas de
dinero que tendra que utilizar para comprar o negociar sus necesidades. Ud.
tiene una obligacion de hacer lo mas que pueda para su familia y de aumentar
toda la riqueza posible para ella. Su efectividad se mide por cuanto ud. puede
alcanzar todas las exigencias de su familia, por cuanta riqueza puede amasar
y por el precio que ud. pudo negociar en sus compras, comparado con el
precio que otros pagaron en el mismo mercado.

8. La primera columna de su hoja de exigencias/provisiones indica las cosas que
ud. tiene disponible para negociar. La segunda columna indica qué necesita
obtener para alcanzar las metas de consumo de su familia. Se espera que ud.
intente alcanzar esta meta de consumo negociando las cosas que tiene
disponible.

9. Cuando abra el mercado, puedo comenzar a hacer sus negociaciones.
Transacciones individuales se completan cuando dos negociantes se ponen de
acuerdo en los términos del negocio. Cuando se complete el negocio,
cuénteles del negocio a los demas miembros de su familia para que todos
sepan cuanto mas necesitan y cuanto mas queda para negociar para alcanzar
las metas de su familia. Luego sigan negociando segdn sus necesidades.
Deben terminar todas las transacciones en 30 minutos.

10. Luego de cerrar el mercado, el profesor determina y reporta si todos los
grupos han representado a sus familias con éxito o no, segan los reportes de
uds.

11. No se puede intimidar o usar violencia para efectuar un cambio y no se puede
cambiar parte o fraccion de cosas: s6lo cosas integras.

12.Ud. necesita desarrollar sus propias técnicas de amasar informacion,
contabilidad, descubrimiento de precios y términos de comunicacion.

13.El profesor les informara cuando el mercade cierre. Si no hay preguntas, el
mercado esta abierto.

Table 2: The Individual Trading Sheet
THE BILL FAMILY

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ N

TO TRADE NEEDS
DUCK 20 CHICKEN 18
GOOSE 12 ROOSTER 60
HORSE 15 Ccow 6

DONKEY 12 MULE 6

PIG 24 PIGEON 40
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DOG 12 CAT 30

Hoja de comercio individual
La familia Guillermo

TIENE PARA
NEGOCIAR NECESIDADES

PATO 20 POLLO 18
GANSO 12 GALLO 60
CABALLO 15 VACA 6
BURRO 12 MULA 6
CERDO 24 PALOMA 40
PERRO 12 GATO 30

Table 3: The Individual Trading Sheets

THE BILL FAMILY THE LINDA FAMILY
TO TRADE NEEDS TO TRADE NEEDS
DUCK 20 | CHICKEN |18 DUCK 15 || CHICKEN
GOOSE 12 ROOSTER 60 || ROOSTER | 20 GOOSE
HORSE 15 cow 6 cow 30 HORSE
DINKEY | 12 MULE 6 DONKEY | 12 MULE
PIG 24 PIGEON |40 PIG 24 PIGEON
DOG 12 CAT 30 CAT 9 DOG
THE GEORGE FAMILY THE BARBARA FAMILY
TO TRADE NEEDS TO TRADE NEEDS
DUCK 15 || CHICKEN |24 | CHICKEN | 12 DUCK
GOOSE 8 ROOSTER 60 || ROOSTER | 20 GOOSE
HORSE 8 cow 4 cow 18 HORSE
MULE 12 DONKEY | 4 DONKEY | 8 MULE
PEAGON | 100 PIG 32 PIGEON | 100 PIG
CAT 30 DOG 16 DOG 16 CAT
THE ROBERT FAMILY THE NANCY FAMILY
TO TRADE NEEDS TO TRADE NEEDS
CHICKEN | 9 DUCK |60 || CHICKEN | 9 DUCK
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ROOSTER 30 GOOSE 9 ROOSTER 30 GOOSE 90

HORSE 20 cow 10 cow 12 HORSE 30
MULE 15 DONKEY 6 DONKEY 8 MULE 4
22 PIG 16 PIGEON 60 PIG 16 PIGEON 60
ﬁ— DOG 12 CAT 40 CAT 20 DOG 12
8\ Table 3 (Continues): Las hojas de comercio individuales
é LA FAMILIA GUILLERMO LA FAMILIA LINDA
c:— TIENE PARA NECESIDAD TIENE PARA NECESIDAD
g NEGOCIAR ES NEGOCIAR ES
% PATO 20 POLLO |18 PATO 15 POLLO |18
E’ GANSO 12 GALLO |60 GALLO 20 GANSO |6
-BI CABALLO 15 VACA 6 VACA 30 CABALLO |4
%— BURRO 12 MULA 6 BURRO 12 MULA 6
2‘ CERDO 24 PALOMA |40 CERDO 24 PALOMA |40
S PERRO 12 GATO |30 GATO 9 PERRO |12
2 ,
g LA FAMILIA JORGE LA FAMILIA BARBARA
§ T'\'IEEZE)E';*A?RA NECESIDAD TIENE PARA NECESIDAD
% ES NEGOCIAR ES
m PATO 15 POLLO |24 POLLO 12 PATO |60
.§ GANSO 8 GALLO |60 GALLO 20 GANSO |6
(&)
s CABALLO 8 VACA 4 VACA 18 CABALLO |3
g MULA 12 BURRO |4 BURRO 8 MULA 4
8 PALOMA 100 CERDO |32 PALOMA 100 CERDO 48
GATO 30 PERRO |16 PERRO 16 GATO |30
LA FAMILIA ROBERTO LA FAMILIA ANDREA
TIENE PARA NECESIDAD TIENE PARA NECESIDAD
NEGOCIAR ES NEGOCIAR ES
POLLO 9 PATO |60 POLLO 9 PATO |80
GALLO 30 GANSO |9 GALLO 30 GANSO |90
CABALLO 20 VACA |10 VACA 12 CABALLO |30
MULA 15 BURRO |6 BURRO 8 MULA 4
CERDO 16 PALOMA |60 CERDO 16 PALOMA 60
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PERRO 12 GATO |40 GATO

Table 4: The Master Market Matrix
QUANTITY | QUANTITY

ITEM SUPPLIED \DEMANDED
DUCK 50 200
CHICKEN 30 60
GOOSE 20 30
ROOSTER 100 120
Ccow 60 20
HORSE 50 10
MULE 30 20
DONKEY 40 10
PIGEON 200 200
PIG 80 80
DOG 40 40
CAT 100 100

El Matriz Principal de Mercado

CANTIDAD |[CANTIDAD

ARTICULO PROVEIDA | EXIGIDA
PATO 50 200
POLLO 30 60
GANSO 20 30
GALLO 100 120
VACA 60 20
CABALLO 50 10
MULA 30 20
BURRO 40 10
PALOMA 200 200
CERDO 80 80
PERRO 40 40
GATO 100 100

20 PERRO

MARKET
STATUS

SHORTAGE
SHORTAGE
SHORTAGE
SHORTAGE
SURPLUS
SURPLUS
SURPLUS
SURPLUS
EVEN
EVEN
EVEN
EVEN

ESTADO
DEL
MERCADO

ESCASEZ
ESCASEZ
ESCASEZ
ESCASEZ
EXCESO
EXCESO
EXCESO
EXCESO
UNIFORME
UNIFORME
UNIFORME
UNIFORME
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Appendix B,
An Example of ECOSE Money Shest Receivad by Each Trading Family.

-

% 50 A%J %v 50 i@ ,% 50 M%
“0 Ecos . Ecos =& | Ecos
,ﬂ% 100 % A% 100 MMWJ 100 v‘%
- Ecos Ecos = Ecos °©
% 100 n%_u _,,%_J 100 ﬁ%u 100 %
Ecos =& Ecos “ Ecos ¢
ﬁ% 500 % % 500 % 500 %”_
Ecos , Ecos 1 Ecos al
ﬁ%u 500 ,,%V % 500 ﬁ%v % 500 ﬁ%
_ Ecos C Ecos [ Ecos
% 1,000 % 1,000 &k %V 1,000 }
¥ Ecos 2 Ecos

Ecos

& | z102(111)Z ‘sansinbui parjddy Jo [euinor fenuuelg earlaepIpolo|o
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ASPECTE ALE VALORIFICARII INTELIGENTELOR MULTIPLE
LA ORELE DE LIMBA SI LITERATURA ROMANA
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Abstract

Gardner's theory of multiple intelligences has drawn educators’ attention due to the fact
that, as its author mentioned himself, all of us “are not the same, all of us don’t have the
same kind of mind, for most people education is more effective if these differences in activity
and mental capacity are taken into account, rather than being ignored”.

In the following, we bring about a number of arguments and techniques that prove the
necessity of using this theory, which undoubtedly increases the number of interactive
methods in teaching the Romanian language and literature.

Keywords: the theory of multiple intelligencies, technique, interactive method.

Rezumat

Teoria inteligentelor multiple a lui Gardner a atras atentia pedagogilor datoritd faptului
cd, asa cum mentioneazd nsusii autorul ei, noi ,,nu suntem toti la fel, nu avem toti acelasi fel
de minte, la majoritatea oamenilor educatia este mai degrabd eficientd, dacd se fine seama de
aceste diferente in activitatea si capacitatea mintald, decat dacd sunt ignorate”.

In cele ce urmeazsi, vom aduce o serie de argumente si tehnici in favoarea valorificirii
acestei teorii, care, indubitabil, sporeste numdarul metodelor interactive in procesul de predare
a limbii si literaturii romane.

Cuvinte-cheie: teoria inteligenfelor multiple, tehnicd, metodd interactiva.

Care ar fi rostul folosirii acestei teorii la ora de limba si literatura romana?
Raspunsul il aflam in afirmatia lui H. Gardner: ,Este de cea mai mare
importanta sa cunoastem si sa dezvoltam toata diversitatea de inteligente
umane si toate combinatiile de inteligente. Daca recunoastem acest lucru,
credem ca vom avea cel putin o mai buna sansa de a ne ocupa, in mod
adecvat, de problemele pe care le intampinam in viata”?.

Provocarea pentru profesorul contemporan este sia utilizeze cat mai
eficient avantajul pe care il confera faptul ca fiecare elev prezinta nu o
singura inteligenta, ci ,,profiluri de inteligenta”2. Scopul este clar: elevul ar
trebui sa fie capabil sa se dezvolte la maximum, in conformitate cu propriul
potential. Aceasta perspectiva permite individului sa ,,manifeste
transformarile si modificarile perceptiilor individuale” si ,sa recreeze
aspecte ale propriilor experiente”s.

Prin urmare, nu exista activitate posibil de realizat cu un singur tip de
inteligenta, dupa cum nu exista persoane care sa aiba dezvoltat un singur tip
de inteligentd. Supozitia lui H. Gardner ne da posibilitatea nous,
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profesorilor, sa-i intelegem pe elevi, caci ne putem concentra pe ceea ce fac ei
bine, si nu pe ceea ce nu pot face. Prin intelegerea teoriei lui H. Gardner, , i
putem ajuta pe elevi sa invete fara teama paralizanta de esec, dupa puterea
fiecaruia, ca sd-si directioneze si sa-si formeze stilul optim de invatare, sa
aiba rezultate bune la diferite evaluari, inclusiv cele pe care i le rezerva
viata”4.

Premisa ca abilitatile cognitive sunt multiple ne convinge ca ele reflecta si
modalitati diferite de a interactiona cu literatura si magia cuvantului poetic,
de a afla, in spatiul lor, raspunsuri pentru aspiratii, de a descoperi ineditul si
a surprinde miracolul creatiilor literare in multitudinea aspectelor pe care le
poseda. Deseori, inefabilul operei literare se descopera in conditii strict
individuale, cand elevul, traind aventura cunoasterii, patrunde insistent in
intimitatea textului si descopera enigmele prin analiza aspectelor interioare
ale personajului (inteligenta intrapersonald), prin analogii si crearea
diagramelor (inteligenta logico-matematica) etc.

Experienta ne-a demonstrat cd, in contextul actual al limbii si literaturii
romane, valorificarea tuturor tipurilor de inteligenta si combinarea acestora
conditioneaza succesul si progresul scolar, permite elevilor sia gaseasca
solutii pentru diferite tipuri de probleme, or , literatura inseamna cunoastere,
descoperire, participare afectivd, ipostaze si solutii nascute din nevoia
fundamentala a spiritului uman de a prinde sensul lumii’s.

Succesul ,,scolareste” fructul colaborarii dintre profesor si elev in scopul
solutiondrii problemelor comune, prin satisfacerea propriilor necesitati de
dezvoltare. Este vorba de asa-zisul parteneriat in procesul educational, care,
in cazul nostru, nu se reduce numai la o orientare spre asimilarea de catre
elevi a cunostintelor pe care le pune la dispozitie stiinta, ci traseaza itinerarul
de dobandire individuala prin valorificarea inteligentelor dominante.

Dat fiind faptul ca ,,scolile, asa cum zicea I. A. Comenius, sunt ateliere in
care se face Luminad”, putem spune cad aplicarea acestei teorii raspunde
cerintelor privind dezvoltarea invatarii active si creative, a atitudinii activ-
participative a elevilor, le ofera posibilitatea s& munceasca motivat si sa
abordeze original unele probleme. , Astfel, sentimentul de respect fata de
sine, care se acumuleaza in urma unei munci bine facute, incurajeaza elevul
sda accepte provocari care mai inainte ar fi putut sa-1 intimideze”, crede H.
Gardner.

Specialistii in domeniu au constatat ca rezultatele unui demers didactic
depind, in mare masurd, de personalitatea elevului. Deseori, suntem
nemultumiti de faptul ca unii elevi nu se pot incadra in activitatea de
predare-invatare. Si atunci ne intrebam: care este itinerarul metodologic pe
care trebuie sa-l parcurgem in vederea activizarii tuturor elevilor? Ideea lui
H. Gardner ca cele opt centre de inteligenta sau opt aptitudini de baza
determina randamentul asimildrii cunostintelor, angajarii intelectuale,
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interiorizarii si explicarii realitatilor, exprimdrii cunostintelor acumulate,
semnaleaza profesorului interfata metodologica pe care trebuie s-o creeze
prin situatiile propuse la clasa, pentru a ajuta elevii ,sa intalneasca acea
combinatie de inteligente care asigura executarea cea mai eficienta a unei
sarcini”s.

Varietatea de metode si procedee pedagogice conduc spre rezultate
diferite, in functie de particularitatile psihologice si individuale ale elevului.
Ele determina receptarea si interpretarea diferentiata a mesajului didactic si
prezinta un argument esential al tendintei actuale de individualizare a
educatiei. Pentru a proiecta conditiile cele mai potrivite de desfasurare a
demersului educational centrat pe elev, e bine sa cunoastem profilul de
inteligenta al fiecaruia. Nu putem ignora adevarul exprimat de A.
Bolboceanu: ,,Cunoasterea elevului este o conditie a educatiei de calitate,
care presupune proiectarea procesului pedagogic in conformitate cu
particularitatile psihologice individuale ale elevului™.

Cele mentionate orienteaza spre gandul ca, fiind toti atat de diferiti, ne
putem afirma printr-un ,,aspect de unicitate” si este oportun a stabili tipul de
inteligenta predominant al elevilor, ceea ce ar conduce spre selectarea
strategiilor adecvate stilului de invatare al fiecaruia. A. Bolboceanu
mentioneaza: ,,Cunoasterea stilurilor cognitive permite profesorilor sa
acordeze tehnologia invatarii cu particularitatile elevilor. Totodata, ii poate
ajuta sa-si cunoasca partile ,,forte” si dificultatile ca sia le depaseascas.”
Creandu-i elevului posibilitatea ,,de a se gasi pe sine”, de a se afirma, il vom
plasa in postura de agent al descoperirii solutiilor.

Noi am zice sa aprindem acea “flacara interioara” care transforma ora de
limba si literatura romana in cetate spirituald, unde se colaboreaza rezultativ,
se construiesc rationamente, se traiesc emotii estetice iradiate de textul
artistic si e posibila ,,schimbarea la fata”.

Prin teoria inteligentelor multiple, H. Gardner pledeaza pentru o scoala
cu adevidrat centratd pe individ, care sda mobilizeze resursele individuale.
Potrivit psihologului, ,toti indivizii normali poseda fiecare din aceste
inteligente intr-o anumita masura. Ceea ce ii diferentiaza este gradul lor de
dezvoltare si masura unica a combinarii lor.” Proiectarea lectiilor, din aceasta
perspectiva, solicita implicare si creativitate, pentru a oferi fiecarui elev ,,0
identitate” valorizata in functie de succesele sau aptitudinile sale pentru
anumite activitati.

Cum sa obtinem implicarea activa a tuturor elevilor la modul real? Este o
problema. Urmeaza sa ne axam pe cea dominanta, pentru a o transforma in
modalitate reusita de receptare si interpretare a fenomenelor literare.
Totodata, daca intelegem ca fiecare om are combinatii diferite de inteligente,
care functioneaza in mod complex, ne dam seama ca vom pune accent pe
activitati ce vor incuraja utilizarea, dezvoltarea si consolidarea lor.
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De aici si din alte contexte semnificative deducem ca, valorificand aceste
»daruri” la ora de limba si literatura romand, dezvoltam competente,
orientate, in totalitatea lor, spre punerea in practici. imbinarea armonioasi a
competentelor cu inteligenta predominanta aduce beneficii, deoarece
functioneaza triada: Ma cunosc-Stiu-Aplic. Cu alte cuvinte, valorizarea
intelectului multiplu ajuta elevului sa parcurga un drum al cautarilor, al
trairilor sufletesti, prefacand povara cunoasterii intr-o placere folositoare
unui suflet plin de curiozitate.

In acest scop, ne-am gandit c& e bine si acceptim urmitoarea strategie: si
oferim elevului o varietate de contexte, astfel incat diferite tipuri de
inteligenta sa se manifeste la nivel optim, sa devina o cale de receptare si
interpretare a textului artistic, o situatie de invatare valabila si eficace, care
indeplineste doua conditii: interne si externe. Este vorba despre conceptul
motivatiei invatarii care se raporteaza la factorii intrinseci (predispozitia,
capacitatile, mecanismele de invatare, care depind intru totul de persoana ce
invatd, dar pe care profesorul este obligat sa le cunoasca, sa le depisteze prin
diferite investigatii pedagogice) si la factorii extrinseci (stimulentii selectati
de catre profesor).

in ,,Ghid de implementare a curriculumului modernizat pentru treapta
liceald”, se mentioneaza ca ,,toate tipurile de texte studiate si toate tipurile
de lucrdri pe care le scrie elevul in anii de liceu tintesc direct formarea
competentei de a realiza creativ propriul potential intelectual in procesul de
lecturd, interpretare si producere de text”®. In acest scop, se propune
»exploatarea judicioasa a celor opt inteligente: spatial-vizuala, naturald,
cinetica, logicd, lingvistica, muzicala, intrapersonald, interpersonala”.
Autorii concretizeaza: ,,Pedagogia moderna dispune de suficiente dovezi ca
invatarea se imbunatateste drept urmare a utilizarii unui repertoriu larg de
strategii de gandire”.

»Sunt mai multe drumuri ce duc spre varful muntelui,” spun inteleptii.
De aceea ne aflam in permanenta cautare si nu pierdem din vedere nici
pentru o clipa scopul pentru care am pornit in aceasta calatorie: sa folosim
inteligentele multiple ale elevilor prin variate metode interactive, pentru a
dezvolta ,competentele reclamate astdzi de societatea ce asteapta un
absolvent pregatit ,,pentru viata”©. I. Neacsu, in lucrarea ,,Metode si tehnici
de invatare eficienta”, arata ca nu este suficient ca elevul ,,sa stie”, ci trebuie
abilitat sa faca sa stie, adica ,,sa stie sa invete”, sa se poata folosi, in situatii
noi, de cunostintele si deprinderile dobandite, sa faca legaturi logice si
transferuri. Adesea, ne intrebam: Ce se poate face pentru a consolida si a
educa ,fatetele inzestrarii”? Este esential sa extindem orizontul
posibilitatilor de invatare dincolo de metodele traditionale. Vom raspunde si
cu o frumoasa asertiune a lui H. Gardner: ,,imi doresc, pentru copiii mei, ca
acestia sa inteleaga lumea nu numai pentru faptul ca ea este fascinanta si
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mintea omului este curioasd. Vreau ca ei sa inteleaga lumea altfel, incat sa o
poata face mai buna. Cunoasterea nu este acelasi lucru cu moralitatea, dar,
dacda vrem sd evitam greselile anterioare si sa avansam pe directii
productive, trebuie sa fim in stare sa intelegem. O parte importanta a acestei
intelegeri consta in a sti cine suntem si ce putem face. In ultima instanta,
trebuie sa sintetizam pentru noi insine ceea ce intelegem. Intr-o lume
imperfectd, pe care o putem influenta in bine sau in rau, constientizarea
faptului ca orice incercare conteaza este cea care ne defineste ca fiinte
umane”.

Deducem ideea necesitatii stringente de a desfasura lectia, utilizand un
spectru larg de modalitati: muzica, invatare prin descoperire si cooperare,
joc de rol, reflectie interioara etc.

Experimentul de cercetare a pornit de la convingerea ci instruirea
diferentiatd raspunde cel mai bine nevoilor de invatare ale elevilor. In
continuare, vom descrie cum am lucrat pentru a verifica ipoteza de la care
am pornit. La inceput, am selectat, din literatura de specialitate, cele mai
accesibile si mai eficiente recomandari referitor la subiectul in discutie. In
acest context, am face o remarca: chiar si cercetatorii renumiti au nevoie de o
anumita orientare, pentru ca ,,nimic nu se naste din nimic”.

In toate izvoarele consultate, am atestat urmatoarele indicatii: atunci cand
vrem sa elaboram un proiect de lectie din perspectiva acestei teorii, trebuie
sa ne punem o serie de intrebari care ne vor ajuta sa descoperim cum putem
implica tot mai multe inteligente la ord, cum putem activiza un numar
maxim de abilitati cognitive:

Cum pot sa folosesc cuvantul scris sau vorbit la ora?

Cum pot sa includ calcule, gandirea critica, clasificari in cadrul lectiei?

Cum pot sa folosesc culorile, graficele, desenul in diferite momente ale
lectiei?

Cand pot sa folosesc ritmuri diverse, muzica?

La ce moment al lectiei ar fi potrivit un exercitiu de invatare bazat pe
miscare, dramatizare?

Cand este important sa utilizez timpul si spatiul de invatare in mod
individual?

Cand folosesc lucrul in perechi si in grup?

Cand pot sa utilizez tipare, clasificari si diverse asociatii cu mediul
inconjurator, cu viata de fiecare zi?

Cum pot motiva elevii sa coopereze in invatare?”

O alta secventa a experimentului a fost abordarea, din perspectiva
inteligentelor multiple, a textului ,,Povestea lui Arap Alb” de I. Creangd,
cercetat in cadrul unitatii de invatare ,,Genul epic si speciile lui”. Am luat in
consideratie indicatiile altor practicieni expuse in literatura de specialitate,
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sursele Internet si am diversificat competentele urmarite in functie de tipul
de inteligentd vizat:

Dimensiuni ale inteligentei Competenta

Inteligenta verbal-lingvistica Utilizarea scrisului sau a exprimarii
verbale pentru caracterizarea
personajului.

Inteligenta logico-matematica Utilizarea structurilor logice, a graficelor,
a formulelor pentru prezentarea
insarcinarii.
Inteligenta muzical-ritmica Utilizarea sunetelor, a unor ritmuri,

a unor melodii care sa exprime
continutul secventei narative.

Inteligenta vizual-spatiala Folosirea desenului, pentru a reprezenta
portretele personajelor
sau pentru a conceptualiza spatiul.

Inteligenta corporal-chinestezica Folosirea codurilor nonverbale
pentru a exprima continutul textului.
Inteligenta naturalista Folosirea informatiilor referitoare

la particularitatile psihice
si comportamentale in vederea
incadrarii personajului
intr-un tip de comportament.

Inteligenta interpersonala Folosirea informatiilor din psihologie
pentru a defini relatiile dintre personaje.
Inteligenta intrapersonala Utilizarea reflectarii

ca mod de constientizare
a semnificatiilor textului.

Elevii au fost repartizati in grupuri, in functie de tipul de inteligenta
dominant.

La etapa de realizare a sensului, am indicat sarcini de lucru si fiecare elev
a avut posibilitatea sa-si aleaga una dintre cele doua propuse, activand intr-
un centru:

1. Inteligenta verbal-lingvistica (,,Lingvistii”):

Explicati, sub forma unui monolog al personajului principal, semnificatia
drumului parcurs de el.

Alcatuiti un text intitulat ,,De vorba cu Harap-Alb”.

2. Inteligenta logico-matematica (,,Matematicienii). Analizati limitele si
calitatile personajului, scoase in evidenta de probele depadsite.

Reprezentati grafic coordonatele Binelui si  Adevarului, valori
descoperite in timpul pelerinajului.

3. Inteligenta muzical-ritmica (,,Muzicienii”):

Redati, prin intermediul ritmului sau al unei melodii, trdirile sufletesti ale
personajului in diferite secvente narative.
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Selectati un fragment muzical potrivit pentru finalul operei.

4. Inteligenta vizual-spatiala (,,Pictorii”):

Imaginati-va o harta care ar ilustra calatoria eroului.

Desenati pe un poster portretele personajelor sau anumite scene care
Vv-au impresionat.

5. Inteligenta corporal-chinestezica (,,Actorii’”):

Mimati, sub forma unui joc de rol, dialogurile eroului cu celelalte

personaje.

inscena’;i intalnirea unui tanar contemporan cu Arap-Alb.

6. Inteligenta naturalista (,,Naturalistii”):

Pornind de la informatiile referitoare la particularitatile psihice si
comportamentale din text, incadrati personajul intr-un tip temperamental.

Concretizati trasaturile eroului si plasati-1 in sfera unui semn zodiacal.

7. Inteligenta interpersonala (,,Jurnalistii):

Definiti relatiile eroului cu celelalte personaje, folosind informatii din

psihologie.

Improvizati un posibil interviu cu actantul operei.

8. Inteligenta intrapersonala (,,Analistii”):

Alcétuiti o maxima despre cunoastere.

Scrieti 0 pagina dintr-un potential jurnal de calatorie al personajului.

Dupa ce elevii si-au achitat sarcina, moderatorul desemnat comenteaza
produsul elaborat. Prezentam secvential raspunsurile elevilor:

»ount tandr si curios, vreau sa aflu rostul acestei vieti si sa traiesc
aventura cunoasterii. Cum trebuie sa fiu? Pe ce sa pun pret? Ce se afla
dincolo de linistea imparatiei tatalui meu? Vreau sa aflu, vreau sa ma afirm,
vreau sa spun lumii ca acesta sunt eu. Am pornit la drum lung si fascinant,
care, pana la urmd, a fost unul al destinului si al schimbarii mele existentiale,
al descoperirilor si al prieteniei adevarate, al caderilor dureroase, dar si al
izbanzilor frumoase. Am fost naiv si am crezut in omul span. Am neglijat
sfatul parintesc si am suferit, dar a fost o invatatura buna pentru viitor. Acest
drum m-a invatat nu numai sa fiu precaut si mai putin credul, dar si ce
inseamna a face un bine, a avea prieteni adevarati, a te indragosti. Am fost
un explorator si sunt mandru ca am descoperit lumea in toate aspectele ei,
am aflat ce inseamna Binele si Adevarul. Sunt bucuros ca am inteles care este
principiul cel mai important al vietii. sa multiplic Binele pe
pamant”(Inteligenta verbal-lingvistica).

Elevii din grupul inteligentei logico-matematice au analizat limitele si
calitatile personajului, reprezentandu-le in felul urmator:

Limite Calitati
Incalci sfatul parintesc; Se mobilizeazs;
refuza experienta maturilor. Are puterea de a-si asuma
propriile erori.
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Concluzie: Concluzie:

Viata este o luptd, trebuie sa ai puterea
Neascultarea e cauza suferintelor. de a te ridica chiar si atunci

cand ai cazut
si-ti pare ca nu mai ai nici o sansa.

Cei cu inteligenta dominanta vizual-spatiald, dupa un excurs atent in
continutul lucrarii, au marcat ,,semnele” cu valoare simbolica ale drumului,
care au influentat destinul personajului. Ei au reprezentat pe un poster
drumul spre curtea impdratului Verde cu toate ,capcanele” lui (codrul-
labirint, Spanul, fantana), apoi ramificatiile acestui traseu: spre Gradina
Ursului, spre Padurea Cerbului, spre curtea Imparatului Ros. Toate detaliile
incluse sunt sugestive pentru evidentierea ideii ca acest pelerinaj simbolic a
insemnat nu numai explorarea unui spatiu nou, dar si destin, aventura,
metamorfoza, deci traiectoria lui este initiaticd. Elevii au concluzionat ca
eroul, parcurgand evolutia de la sluga la statutul de stiapan, de fapt, trece o
suitd de experiente, ce finalizeaza cu moartea in vechea-i personalitate
marcata de eroare si renasterea eliberatdi de raul care-l stapanise:
neascultarea.

in centrul cu predilectie spre inteligenta intrapersonald, a fost
constientizat un lucru esential: intreaga opera e strabatuta de indicatii directe
la initiere in tainele vietii si au alcatuit urmatoarea maxima: ,,Cunoasterea
este firul Ariadnei prin labirintul vietii. Ea este cheia victoriei si te face
puternic”.

Cu multa placere, s-au incadrat in activitate cei cu inteligenta
predominanta muzical-ritmica. Au cautat cu mare interes melodia potrivita
finalului operei. Ei au mai lecturat inca o data textul, ca sa nu le scape nici un
detaliu, si au insistat sa gdseasca afinitati intre lumea miraculoasa a
basmului si muzica. Plini de entuziasm, au interpretat melodia Margaretei
Paslaru ,,Harap-Alb”.

Aflati in cautarea semnului zodiacal potrivit, elevii din grupul inteligentei
naturaliste au cautat insistent trasaturile definitorii ale eroului, cercetand
scrupulos opera, analizand si argumentand.

In final, dupi ce au lansat ipoteze si le-au confirmat prin discutii aprinse,
au constatat ca lui Arap Alb 1i sunt proprii urmatoarele trasaturi: omenos,
naiv, compatimitor, hotarit, blajin, onorabil, stoic, milos, rabdator s. a.

Grupul organizat conform inteligentei interpersonale a ales prima
insdrcinare si, in prezentarea lor, a evidentiat ca, in basm, se configureaza
clar raportul personaj-lume. Raspunsul a fost structurat in urmatoarea
schema:

Raport Raport de prietenie, de
antitetic ajutor reciproc
HARAP-
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LUMEA SPANULUI, LUMEA BINELUI, A PRIETENILOR
ARAULUI A MINCIUNII ADEVARATI, SARITORI LA NEVOIE

Verbal, elevii au comentat cele doua lumi aflate in raport cu personajul:

33

lumea prietenilor adevarati, saritori la nevoie, unde ideea Binelui e —

promovata prin modelul Emanuel, modelul virtutilor crestine: smerenie,
harnicie, mild, rabdare, blandete, curdtenie, nadejde, dragoste si lumea Spanului, a
fortelor malefice.

»Actorii” au prezentat cateva scene, propunand celorlalti sa recunoasca
personajele. Inainte de a o face, au cercetat atent opera, ca si nu le scape
detaliile caracteristice eroilor.

Acest excurs in lumea personajului literar ne determina sa concluzionam
urmatoarele: prin explorarea inteligentelor multiple, putem dezvolta elevilor
abilitati de a crea un produs inedit, convingator, eficient si, bineinteles,
valorificim potentialul lor de a inventa si a gasi solutii originale pentru
probleme concrete. Deci suprapunerea motivatiei personale cu interesul
pentru obiect este utild pentru dezvoltarea unui spirit creativ.

La etapa postlecturii, elevii vor fi incurajati sa-si exprime ideile,
sentimentele trdite, folosind diverse tipuri de inteligentd, iar sarcinile de
lucru pot implica si scrierea creativa. Vom exemplifica, pornind de la poezia
»Copaci fara padure” de A. Paunescu, care a servit drept suport aplicativ al
temei ,,Literatura — o experienta trdita prin fictiune”. Dupa lectura poeziei,
elevii mediteaza, in tehnica scrierii libere, asupra versurilor si noteaza ideile
proprii cu referire la subiectul ,,Copaci insingurati”. Astfel, fiind stimulate
inteligenta verbal-lingvistica si cea intrapersonala, elevii au formulat opinii
de tipul: ,,Aflat singur in fata duratei, esti cuprins de melancolie
provocatoare, ce se face bocet al conditiei umane. Rasaritul coboara dureros
in apus”.

Dupa ce a fost audiata in interpretarea Tatianei Stepa, pentru a stimula
inteligenta muzicala, intrapersonald, am solicitat sa asocieze textul cu
melodia si sa completeze o fisa de receptare initiala a textului poetic:

Ce-am vazut Ce-am auzit Ce-am simtit

Sintetizand cele notate, elevii determina usor starea de spirit a eroului
liric, ce I-a motivat sa se confeseze.

Apoi, elevilor li s-a propus sa realizeze un desen sugestiv pentru poezie si
sa explice ce au vrut sa spuna prin el (inteligenta vizual-spatiala, verbal-
lingvistica).

Pentru a-si exprima sentimentele trdite, au stabilit relatiile polare existente
in poezie, clasificand opozitiile ce se contureaza la nivelul imaginilor
utilizate de poet (inteligenta naturalista), si-au pus reciproc intrebari despre
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idei, atitudini ce a trezit discursul liric, au raportat textul la propria
experientd de viatd si de lectura (inteligentele intrapersonald si
interpersonald).

Practica a demonstrat ca elevii lucreaza cu placere atunci cand o fac prin
modalitatea ce le este aproape de suflet.

Aceste exersari favorizeaza autocunoasterea, creAnd un cadru stimulativ,
placut si motivant pentru invatare. Ca fiinte umane, avem capacitatea de
procesare a limbajului, a numerelor, a relatiilor sociale, a celor spatiale. Nu
putem vedea direct inteligentele, dar le observam in actiune, urmarindu-i pe
elevi cum desfasoara variate tipuri de comportamente in rezolvarea
sarcinilor.

Abordarea unui subiect din perspectiva acestei teorii nu inseamna a folosi
intotdeauna toate cele opt canale, ci explorarea a cat mai multe posibilitati
pentru a insusi un lucru. Pentru o buna intelegere a materialelor prezentate
la ora de limba si literatura romand, este necesar sia recurgem la toate
inteligentele care sunt relevante pentru subiectul abordat.

Condusi de curiozitate, elevii vor deveni, pe neobservate, posesorii
cunostintelor, abilitatilor si atitudinilor propuse ca finalitate. Involuntar, ei
descopera cunostinte pe care le integreaza individual in sistemul inteligentei.
,,Tnjcelegerea este tinta si ea poate fi atinsa din perspective multiple,” ne
transmite Gardner.

Societatea moderna cere oameni creativi si inovatori, aceasta fiind o
conditie hotaritoare a progresului si e de datoria noastra sa credem in elevi si
sd-i ajutam sa se afirme prin valorificarea intregului potential de cunostinte
si experiente.

Cele expuse mai sus ne conving inca o data ca, a oferi ,,tinte” si sarcini de
lucru compatibile profilurilor intelectuale si probleme contextualizate de
tipul celor cu care se vor confrunta in viatd, inseamna a crea oportunitati de
invatare.

Bunul mers al procesului educational si rezultatele obtinute depind de
metodele utilizate, fapt evidentiat de cercetdrile minutioase ale lui Piaget,
Galperin, Bruner, Skinner, Stanciu, Cerghit. Ei au subliniat ideea ca scoala
este chemata sa organizeze procesul de predare-invatare-evaluare in asa fel,
incat sa-l puna pe elev in posesia unor mijloace proprii de insusire a
cunostintelor, de aplicare in practica, in mod creator, abordandu-se
conceptul de instruire diferentiata din perspective multiple: strategii de
optimizare a invatamantului, directii de formare a competentelor etc.

I. A. Comenius mentioneaza: ,,... asadar, prin toate mijloacele posibile
trebuie aprinsd, in copii, tendinta fierbinte de a sti si a invdta. Metodele de
instruire trebuie sa micsoreze dificultatea invatarii, pentru ca ea sa nu
displaca copiilor si sa nu-i dezguste la lectiile urmatoare”.
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Plecand de la sensul sau etimologic (methodos = cale, drum), savantii au
demonstrat ca ea desemneaza itinerarul pe care profesorul il poate alege,
pentru a-i ajuta pe elevi sa gaseasca ei insisi 0 cale de redescoperire a unor
adevaruri.

Teoriile constructiviste, aplicate in domeniul educational, in ultimii ani,
subliniaza rolul activ al celui care invatda in crearea sau ,construirea
cunostintelor”, pornind de la propria experienta, explorare, descoperire. Din
aceste considerente, proiectam activitatile didactice in contextul noilor
tehnologii educationale, axate pe activizarea elevilor.

In ,,Didactica limbii romane”, Emanuela llie observa faptul ci metodele
interactive ,,sunt bazate si pe exploatarea altor tipuri de abilitati decat cele
considerate necesare la ora de literatura. Majoritatea necesita, din partea
elevilor, si utilizeaza cu precadere spiritul lor de cooperare, abilitdtile de
lucru in echipa (inteligenta interpersonald), unele capacitati empatice
(inteligenta interpersonala) sau competente de reprezentare grafica
(inteligenta vizuala)™11,

Pledoaria lui H. Gardner pentru centrarea realda a scolii pe individ, pe
profilul propriu de inteligenta, pe abilitdtile si nevoile lui particulare
canalizeaza spre alegerea unei metodologii propice contextului educational
cooperativ-interactiv.

Autorii lucrdrii ,,Formare de competente prin strategii didactice
interactive” opteaza pentru crearea unui cadru flexibil si agreabil valorizarii
elevului, mentionand aportul programului ,Lectura si Scriere pentru
Dezvoltarea Gandirii Critice”, ,care a introdus masiv in practica
educationala metodele interactive, in a cdror descriere, se argumenteaza
potentialul lor pedagogic, care poate fi exploatat pe toate cele trei dimensiuni
ale procesului de invatamant: predare-invatare-evaluare, dezvoltand judicios
toate tipurile de inteligentd, inclusiv cea interpersonala”2,

Odata ce, in rezultatul introducerii teoriei inteligentelor multiple,
procesul educational devine centrat pe elev, iar acesta mai motivat si mai
increzator in propriile forte, ne-am gandit ca merita sa incercam abordarea la
clasa, fie chiar si numai pentru a varia putin ora. Suntem convinsi de faptul
ca diversificarea metodelor didactice este 0 necesitate primordiald, care
incurajeaza valorizarea mai multor inteligente. Printre ele, se afla proiectul,
metoda care implica elevii in situatia de a cduta, a analiza, a compara, a
descoperi, a crea un produs final, ce urmeaza a fi prezentat unui public,
demonstrand prin acesta ce stiu si ce stiu sa faca. Vom recurge la ea, pentru a
forma la elevi competenta de cercetare si pentru a-i incuraja sa descopere
ceva interesant, dar sa nu se multumeasca cu lucruri banale.

Proiectul, fie de tip constructiv (redactarea unui articol-produs al
cercetarii), fie de tip problema (solutionarea unei situatii problematizante),
presupune parcurgerea a trei pasi: pregatirea, implementarea, evaluarea.

PDF created with pdfFactory Pro trial version www.pdffactory.com

w
o1

ZT0Z ‘2 “10A ‘11 INUY “e3119ePIP010|D) ‘


http://www.pdffactory.com

Pregatirea proiectului o consideram cea mai dificila, pentru ca activitatea
propriu-zisa, ce se desfasoara in celelalte etape depinde, in mare masurd, de
selectarea temei dintr-o lista propusa de profesor, de conturarea obiectivelor,
de activitatea eficienta a fiecarei echipe de lucru (in cazul nostru, constituite
din elevi reprezentand diverse inteligente, care vor colabora in realizarea
sarcinilor prin coduri si simboluri), de stabilire a resurselor informationale si
clarificarea aspectelor ce vor fi evaluate. Tot in etapa pregaititoare, se va
decide asupra modului de prezentare a proiectului: poster, referat, mapa,
Power Point.

In continuare, vom descrie cum a fost realizat un proiect in cadrul
experimentului derulat. Dupa ce elevii au studiat monografic creatia lui L.
Blaga (clasa a Xll-a), am propus sa cerceteze tema ,,L. Blaga -: universul
liric”, pe care am diversificat-o in cateva variante si i-am indemnat si
selecteze una dintre ele. Elevii au ales subiectul ,Lirica blagiana -
reminiscenta a demiurgiei in noi”. Le-am recomandat si o serie de surse
bibliografice, care le-ar putea fi de folos. Am stabilit, impreuna cu acestia,
urmatoarele aspecte:

- etapele proiectului;

- durata (2 saptamani);

- formularea obiectivelor;

- formarea grupurilor (s-a respectat modulul: echipa alcatuita din 6

persoane, fiecare reprezentand cate o inteligentd);

- repartizarea sarcinilor;

- tipul produsului (Power Point);

- criteriile de evaluare a proiectului.

Operele pentru exemplificare elevii si le-au selectat singuri.

Sarcinile au fost repartizate in felul urmator:

1. Inteligenta verbal-lingvistica: au cules informatii, au facut adnotari pe
marginea textului, I-au redactat, au ales motto-uri.

2. Inteligenta logico-matematica: au analizat, au clasificat datele, au
revizuit informatiile si au alcatuit planul investigatiei.

3. Inteligenta vizual-spatiala: au inserat informatiile in tabele, diagrame,
au potrivit culorile, imaginile pentru slide-uri.

4. Inteligenta intrapersonala: au inclus reflectii si meditatii personale, au
determinat starea de spirit a eroului liric in diverse texte, au completat slide-
urile cu asertiuni ale unor critici literari, au alcatuit medalioane literare ,,Eu
si poezia blagiana.”

5. Inteligenta interpersonald: au cooperat cu membrii echipei, au explicat
conotatiile unor simboluri si ale figurilor de stil, au stabilit afinitati cu textele
altor autori.

6. Inteligenta muzical-ritmica: au indicat melodii pe versurile lui L. Blaga
pentru mesajul fiecarui slide, potrivindu-le continutului inserat in el.
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PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com

Pe parcursul primei saptamani, elevii au colaborat, adunand informatia
utila, clasificand-o si analizand-o, apoi au alcatuit un ,,dosar” cu materiale.
Redactorului grupului, reprezentantul inteligentei lingvistice, i-a revenit
dificila activitate de redactare.

Impreund cu elevii fiecirei echipe, am discutat prima varianti a
proiectului, dupa care s-au facut schimbarile necesare. Le-am explicat, in
acest sens, cuvintele semnificative ale lui Septimiu Chelcea: ,,Statuile, vecine
cu perfectiunea, stau inchise in blocuri de marmura... Ele isi asteapta
sculptorul pentru a le elibera, pentru a da deoparte marmura care este de
prisos’1s,

La evaluarea proiectelor, ne-am condus nu numai de propriile observatii,
de jurnalul tinut de monitorul grupului, care a indicat cota de participare a
fiecaruia, dar si de respectarea algoritmului alcituit anterior cu elevii:

1. Corectitudinea informatiilor,

2. Diversitatea exemplelor;

3. Originalitatea prezentarii.

In unul dintre proiecte, chiar au propus si cateva repere pentru o posibil
sinteza.

in concluzie, tinem si mentionam ci elevii au avut posibilitatea si-si
aprofundeze cunostintele in domeniu, alegand calea preferata (modul de a o
face), datoritda faptului ca au pus in slujba acestui scop inteligenta
predominanta. Proiectul a servit drept punct de plecare pentru realizarea
unei sinteze in care au fost utilizate informatiile continute in el. Am observat
ca aceasta metoda interactiva nu numai ca a suscitat un interes sporit al
elevilor, dar a contribuit si la modificarea relatiilor din triunghiul profesor—
elev-a cunoaste, in sensul ca profesorul nu mai este un simplu emitator al
informatiilor, dar un ghid priceput, ,.care initiaza in tainele fenomenului
literar”14, iar elevul se transforma intr-un expert, ,un partener in
comunicarea cu profesorul”is, Metoda respectiva a favorizat dezvoltarea
unor competente pentru viata, organizatorice, de cooperare si relationare
interpersonala.

Adeptii teoriei inteligentelor multiple sugereaza ,,meniuri” instructionale
diversificate  pentru  dezvoltarea  abilitatilor  cognitive  multiple,
considerandu-le o conditie de baza in abordarea strategica a lectiei. Pentru
fiecare lectie in parte, vom identifica meniul lingvistic, cel logic sau vizual
etc. Astfel am procedat la cercetarea dramei ,,Mesterul Manole” de Lucian
Blaga.

Urmadrind dezvoltarea inteligentelor multiple la etapa ,.evocare”, am
propus elevilor sa determine asemanarile si deosebirile dintre balada
populara ,,Monastirea Argesului” si drama blagiana. Sarcina a fost rezolvata
prin Diagrama Venn, o tehnica de organizare grafica a informatiei, ce rezulta
din discutarea a doua sau mai multe texte, concepte, idei, notiuni, care au
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asemanari si deosebiri si care activeaza mai multe inteligente: logico-
matematica, verbal-lingvistica, vizual-spatiald, interpersonald. Dupa ce am
enuntat problema pentru discutie, printr-un brainstorming, au fost colectate
informatiile necesare. Elevii au lucrat in perechi: au desenat cercurile, au
scris textul-reper, iar pe suprafata comuna - afinitatile. Apoi a urmat un
comentariu oral al fiecarei divergente, argumentele fiind insotite de exemple
extrase din opere.

Pentru a alcatui harta conceptuald a personajului Apostol Bologa, elevii
au pornit de la o lista de idei cu privire la etapele vietii acestuia, obtinuta
printr-un brainstorming: copilarie, licean, orfan, student la Filozofie,
luptator, om. Apoi, ele au fost aranjate in asa fel, incat sa decurga unele din
altele si s-au trasat linii intre conceptele care relationeaza, notandu-se si
exemple ce le ilustreaza: uimit de viziunea divinitatii, ,,parasit, izgonit, strain
si neputincios”, ,,cu sufletul zdrentuit de indoieli si sigur ca si-a pierdut
rostul in lume”, ,constiinta sa-ti dicteze datoria, nu legile”, ,,numai in fata
mortii pricepe omul pretul vietii...”, ,,iubirea... stipaneste... in toate lumile
existente si inexistente”.

Pasiunea cu care elevii s-au implicat, perseverenta cautdrilor,
concentrarea si mobilizarea eforturilor ne-au convins ca aceste modalitati
stimuleaza elevii sa lucreze creativ, sa inventeze, sa gandeasca logic, sa
combine si sa asocieze. Am observat ca bucuria si tenacitatea cu care au
realizat toate acestea rezulta din sentimental trait: stapanesc ei ingisi un
lucru.

Ne vom referi si la metoda paldriilor ganditoare, care dezvolta competentele
inteligentei lingvistice, logice, interpersonale si se bazeaza pe interpretarea
de roluri in functie de paldria aleasa. Culoarea ei defineste rolul si
participantii trebuie sa-i cunoasca foarte bine semnificatia:

= paldria alba ofera o privire obiectiva, neutra, clara a informatiilor,

= paldria rosie descatuseaza starile afective;

= paldaria neagra exprima grija, prudenta, este perspectiva gandirii
negative, pesimiste;

= palaria galbena simbolizeaza optimismul, perspectiva pozitiva si
constructiva;

= palaria verde semnifica ideile noi, inovatoare;

= palaria albastra e preocupata de organizarea, de controlul bunului mers
al activitatii, generalizeaza discutia, da semnalul de schimbare a palariilor si
o incheie.

Elevul este provocat ,,sa ia in raspar textul”, sa faca concluzii, sa genereze
idei, sa identifice greseli, sa spuna ce simte, lucruri ce i-ar putea fi de folos in
diverse momente ale vietii. In continuare, vom prezenta un model, cand am
confruntat elevii cu o situatie concretd, caracterizand personajul Felix Sima
din romanul ,,Enigma Otiliei” de G. Calinescu. Proiectata la etapa de
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realizare a sensului, activitatea a vizat formarea competentei de comunicare
orald. Elevii au fost organizati in grupuri, numarand de la unu la sase.
Palaria alba corespunde, respectiv, numarului unu, cea rosie - numarului doi
etc.

Metoda a functionat in felul urmator:

= Palaria alba (informeaza): Felix este ,,...un tanar de vreo optsprezece ani.
Fata ii era juvenila si prelungd, aproape feminina din pricina suvitelor mari
de par ce-i cadeau de sub sapca, avea culoarea maslinie a obrazului si
taietura elinica a nasului”. Creste orfan de mama in familia fostului doctor
militar losif Sima. Dupa moartea tatilui, vine la tutorele siau, unchiul
Costache Giurgiuveanu, ,,intr-o seara de la inceputul lui iulie, 1909”. Se
indragosteste de Otilia, chipul careia ,,il urmarea in tot timpul”. Devine
»profesor universitar, specialist cunoscut, autor de memorii si comunicari
stiintifice, colaborator la tratate de medicina cu profesori francezi” si se
casatoreste in chip stralucit.

= Palaria galbena (aduce beneficii): E studios, lumea lui adevarata este cea
a stiintei. Refugiul lui este lectura: ,,era placerea lui cea mare, pe care si-0
satisfacea cum putea, imprumutand carti sau, cand avea bani, cumparand”.
»Avea un simt al disciplinei innascut”. N-are prieteni, doar Otilia e ,,0
prietena de varsta lui”. Descopera in ea ,,un factor feminin care-i lipsise”.
Pentru el, ea este mister, o imagine de vis, amestec de puritate si cochetarie. |
se pare curioasa inclinatia ei pentru un om mai in varstda. Nematurizarea
completa a lui Felix face ca declaratia de dragoste sa nu aiba efectul scontat.
O iubeste sincer, dar e timid. Onest, isi cauta insistent singur drumul in
viata.

= Palaria neagra (identifica greselile): O iubeste pe Otilia, dar ezits, e
labial. Este gelos: ,,Nu nota atat primejdia, cat imbratisarea lui Pascalopol”
si-l priveste cu aversiune pe acesta. Dragostea devine obsesie: ,,Incerca si
adoarma de-a binelea, insa, pe dati ce imaginea Otiliei se amesteca si fugea,
se trezea speriat si 0 aducea inapoi. Incepuse si nu mai poati visa altceva...”
Sub influenta fetei, priveste ,maniile” lui Giurgiuveanu cu oarecare
simpatie. E complexat de situatia sa de orfan.

= Palaria rosie (spune ce simte despre): Este chinuit si tulburat de
comportamentul neconventional si imprevizibil al Otiliei si nu intelege, nu
accepta aceste oscilatii. Simte nesiguranta in legatura cu iubirea ei fata de el,
are nevoie de certitudini, de o discutie deschisa cu ea. Deznadejdea il
determina sd paraseasca casa unchiului. Este impresionat de atitudinea
grijulie a fetei. Dezinteresat in privinta banilor, ,,gdsise ca era rusinos si
primejdios ca altcineva sa stie cat venit are si cum il fura batranul”. lubirea,
pentru el, e 0 comuniune de interese, idealuri, aspiratii, o viata stabila, mod
de a organiza o familie. Sufera din cauza familiaritatii cu Pascalopol, in
special, cand Otilia, plecata cu el la Paris, nu-i raspunde. Derutat si
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consternat, are o scurtd aventura cu Georgeta. Accepta sederea cu stoicism in
spatiul meschin oferit de cele doua familii. Jignit de cuvintele Aglaei Tulea:
,»,Un orfan trebuie sa-si faca acolo repede o cariera, sa nu cada pe capul
altuia”.

= Pilaria verde (genereaza ideile noi): Criticul literar lon Rotaru
precizeaza urmatoarele: ,,...cazul tanarului Felix Sima, analizat la momentul
unei crize erotice trecatoare — iubirea pentru Otilia...”

= Pilaria albastra (clarifica): Deci Felix este un tAnar neexperimentat, care
parcurge drumul devenirii sale profesionale impletit cu cel al dragostei.
Otilia ramane un vis adolescentin tulburator si frumos. Ambitios, muncitor,
inteligent, se afirma ca medic celebru, ramane in lumea ldeii, reprezentand
intelectualul autentic.

Jocul mastilor este un exercitiu eficient pentru elevii cu inteligenta
dominanta corporal-chinestezica. Aceasta tehnica reflecta gradul de
explorare a textului: atentie pentru detalii, pentru stdrile traite de personaj
intr-o situatie ori alta, elementele distinctive ale lui. Prezentam mai jos esenta
exercitiului:

- Stabilirea ,,mastilor”: fiecare elev alege personajul pe care il va
interpreta;

- Pregatirea rolului si a mastii. elevul va sesiza toate nuantele
personajului, va alege elementele care-l deosebesc de ceilalti (detalii
vestimentare, ticuri verbale etc.);

- Prezentarea personajului in fata clasei: se va realiza prin sugerarea
identitati personajului interpretat (vestimentatia sau pantomima, o replica
reprezentativa ori printr-un scurt monolog al ,,mastii”, conceput de elev,
care sa-i spuna povestea);

- Recunoasterea personajului din spatele mastii (elevii-spectatori vor
completa o fisd de lucru, notand identitatea personajului, detaliul care a
condus la aceasta si o fisa pe care vor evalua elevul-actor: originalitate,
capacitate de a surprinde esenta personajului);

- Evaluarea activitatii elevului-actor se realizeaza in urma examinarii
fiselor.

Exercitiul se preteaza la secventa didactica de verificare a lecturii unui
text. Realizandu-I, chiar si acei elevi care obisnuiesc ,,a pescui” rezumatele
operelor, navigand pe Internet, vor ,,ara cu ochii mintii”, pentru a identifica,
a sesiza, a analiza inca o data tipul de comportament, psihologia, limbajul,
vestimentatia, gesturile, mimica personajului. Dezvoltand si consolidand
aceasta inteligenta, ei inteleg ca fiecare miscare e cuvant. R

O alta metoda indragita de elevi este cea a horoscopului. In opinia
cercetatorilor, metoda respectivda este una distractivd, care vizeaza
dezvoltarea vocabularului elevilor. Am aplicat-o pentru a folosi inteligenta
naturalista si lingvistica in depistarea trasaturilor morale ale personajului.
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Elevii au fost organizati in echipe, alcdtuite din cate patru elevi, iar in
interiorul ei a fost desemnat un raportor. Au fost parcursi urmatorii pasi:

- Alegerea unui personaj pentru discutie,

- Citirea trasaturilor fiecarui semn zodiacal;

- Optiunea fiecarei echipe pentru incadrarea personajului in sfera unui
semn zodiacal;

- Prezentarea in fata clasei a opiniilor si a argumentelor ce le motiveaza
alegerea.

Elevilor li se acorda timp de lucru, apoi raportorii ies in fata clasei si
justifica fiecare trasatura morala, apeland la exemple semnificative extrase
din opera.

Esenta metodei nu este incadrarea personajului intr-un semn zodiacal din
punct de vedere astrologic, ci dezvoltarea capacitatilor de a intelege profilul
moral al lui.

Reflectand asupra strategiilor care armonizeaza cu inteligentele multiple,
am pus in valoare doar unele dintre tehnicile si metodele invatamantului
formativ. Este cert un lucru: axarea la ore pe inteligentele multiple asigura o
participare activa a elevilor pe tot parcursul lectiei. Din aceasta perspectiva,
am putea realiza o clasificare conventionald a metodelor ce angajeaza
spectrul bogat al inzestrarilor umane.

Pentru a desemna clar efectele experimentului, am tinut un jurnal in care
am completat graficul zilnic al valorificarii inteligentelor multiple. Acesta ne-
a ajutat sa descoperim, la finele fiecarei saptamani, ce inteligente ale elevilor
am concentrat in activitate, care dintre ele urmeaza a fi antrenate si ce
schimbari sunt necesare in stilul meu de predare.

Punctele ,tari” ale experimentului vizeaza invatarea activa si creativa,
diferentiatd si motivata a elevilor. Am constatat ca dezvoltarea atitudinii
activ—participative este factorul ce declanseaza dorinta de a comunica, de a
argumenta, de a crea, de a aborda un text in mod original.

Aplicarea teoriei respective a conditionat schimbari la nivelul achizitiilor
academice, relevate prin media notelor la disciplind. Ne dam bine seama ca
toate actiunile realizate pentru a recepta opera artistica cultiva sensibilitatea
si gustul estetic, increderea in sine si in oameni, intr-un cuvant, gandirea
pozitiva.

Am prezentat doar unele modele de antrenare a inteligentelor multiple
prin tehnici interactive ce se desprind din practica si care au devenit o
necesitate, deoarece duc la sesizarea, de catre educabili, a problemelor si la
descoperirea unor cdi inedite de solutionare, generand un fluid de idei, la
»mentinerea unei prospetimi intelectuale, sub forma unor vii dorinte de a
descoperi, de a inventa” (G. Berger).

Note
1Gardner, 2006, p. 216.
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2ibidem, p. 218.

3ibidem, p. 188.

4Pisoi, p. 18, apud Cartaleanu et alii, 2008.
5Calinescu, 2008.

6Gardner, 2006, p. 206.

’Bolboceanu, 2007, p. 5.

8ibidem, p. 22.

9Cartaleanu et alii, 2010, p. 15.

10jbidem, p. 6.

Ullie, 2008, p. 234.

12Cartaleanu et alii, 2008, p. 12.
13Chelcea, p. 34, apud Cartaleanu et alii, 2008, p. 22.
14]lie, 2008, p. 236.

15idem.
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DISCOURSE ANALYSIS OF THE PRAGMATIC USAGE
OF THE PRONOUN SHE REFERRING TO A CAT

Marina TETERINA,
Lecturer
(Alecu Russo State University of Bilti, Republic of Moldova)

Abstract

In the article we show how the method of discourse analysis can be applied to examine
pragmatic usage of the category of gender in English, its different connotative meanings.
Unusual, not motivated and even illogical use of the masculine, feminine or neuter gender is
often accounted for by personification, "upgrading™ or “downgrading™. In English, the use
of the personal pronouns HE and SHE with nouns denoting animals, plants or inanimate
objects is more expressive than in Romanian. It attracts reader’s attention, creates a certain
psychological effect and provides foregrounding. Although little attention is paid to the
category of gender in traditional grammars of English, pragmatic gender usage is an
important aspect of linguistic awareness and language teaching or learning.

Keywords: gendered pronouns, animacy scale, pragmatic functions, upgrading,
personalizing, discourse analysis.

Rezumat

In articol, se prezinti modul in care metoda analizei discursive poate fi aplicatd la
cercetarea utilizarii pragmatice a categoriei de gen in limba englezd. Utilizarea neobisnuitd,
nemotivatd si chiar alogicd a genului masculin, feminin sau neutru este adesea cauzati de

personificare, de ,,trecerea intr-o categorie mai fnaltz” de obiecte sau fiinfe, sau de ,,cobordrea
intr-o clasi mai joasi”. In limba englezd, folosirea pronumelor personale HE (el) si SHE (ea)
cu substantive care denotd animale, plante sau obiecte neinsufletite este mai expresiva decit
in limba romand. Acest fapt atrage atentia cititorului, creand un anumit efect psihologic.
Desi pufing atentie este acordatd categoriei de gen in gramaticile traditionale ale limbii
engleze, Intrebuinfarea pragmatici a genului este un aspect important al congstientizarii
lingvistice si al preddrii sau studierii limbii engleze.

Cuvinte-cheie: pronume personale, scard de animatie, functii pragmatice, trecerea intr-
o categorie mai 7naltd, personalizare, analiza discursilui.

Learners of English are usually taught traditional, i.e. covert or unmarked
gender system with little consideration of the connotative meaning or
animateness scale. English textbooks neither include the analysis of the
pragmatic function of the English gender nor encourage investigating the
non-normative cases found in different written and spoken contexts. J.
Lyons! states that gender “plays a relatively minor part in the grammar of
English”. R. Quirk, S. Greenbaum, G. Leech and J. Svartvik point out that
“English makes very few gender distinctions. Where they are made, the
connection between the biological category ‘sex’ and the grammatical
category ‘gender’ is very close, insofar as natural sex distinctions determine
English gender distinctions™2.

The difficulties in using English gender correctly for foreign learners, in
our case Moldavians, arise from different systems of gender category in both
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languages. In Romanian gender is a grammatical category with syntactic
consequences throughout the grammar, i.e. with premodifiers in the noun
phrase (determiner or adjective) being in agreement by grammatical concord
with the gender of the noun. The nouns of Romanian are assigned a
grammatical gender class of masculine and feminine with the help of certain
endings and affixes for every animate or inanimate thing, every
phenomenon or notion.

We think that the students should be taught how to use the method of
discourse analysis in order to examine pragmatic functions of the English
gender, its deviation from the norm and to reveal its connotative meanings.
The given article shows an example of how discourse analysis can be
applied in considering pragmatic aspects of the English gender.

In English, the referent of the neuter pronouns it(s) cannot normally be
human. One of the gendered pronouns must be used to refer to singular
humans in the third person, namely he/him/his (HE) or she/her(s) (SHE).
Inanimate nouns are normally referred to by the neuter pronouns, although
the gendered pronouns are conventionally used by some people to refer to
some inanimate referents, especially ships and problematic machines.

When we refer to animals and some inanimate objects, we have a choice
in English, as we can use both the human and gendered terms (WHO, HE,
SHE) and the inanimate and ungendered terms (WHICH, IT). Dictionaries
and grammars are quite explicit about the areas of choice between HE/SHE
and IT. D. Biber, S. Johansson, G. Leech, S. Conrad and E. Finegan? refer to
he and she as “personal reference,” and to it as “non-personal.” They point
out the main areas where the speaker has a choice (babies; animals,
especially pets; countries, and ships). They also explain the choice: “Personal
reference expresses greater familiarity or involvement. Non-personal
reference is more detached.”

Animacy is not a simple dual choice. The way in which these pronouns
are used establishes a gradation of animacy, the normal order of which
places humans at the top; other animals second; moving machines (such as
ships, trains and cars) third; and the plant and mineral world at the bottom.
It may seem strange that moving machines are placed higher in this scale
than do living plants, but that is how English usage places them.

Another important notion is that of sentience. “New Scientist” (4 June
2005) devoted one issue to the relationship between humans and animals,
with an emphasis on the emerging scientific acceptance of sentience in
animals. F. de Waal4 indicated a distinction between anthropomorphism (“the
projection of human feelings onto animals”) and what he called
anthropodenial (“blindness to the human-like characteristics of animals and to
people’s animal-like characteristics™). He pointed out that both of these are
problematic.
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We can admit that this gradation of animacy reflects (and perhaps also
shapes) an attitude to the way the world is organized. We can assume that if
there is a choice — for example with animals or ships - a speaker’s selection of
one alternative or another is meaningful. Treating a nonhuman entity
linguistically like a human enhances the animacy status of the nonhuman,
indicates sentience, and situates the nonhuman closer to the human.

In this article we apply the method of discourse analysis to examine how
gendered pronouns are used in the discourses about animals where
emotions run high. For this purpose we selected a text from children’s
literature to illustrate the pragmatic aspects of such usage, which is
expressing certain attitudes (personal involvement) by means of gendered
pronouns.

The method of discourse analysis

It could be mentioned that the text-internal elements constitute the text,
while the text-external ones constitute the context. D. Schiffrin points out that
all approaches related to discourse analysis view text and context as the two
kinds of information that create the communicative content of an utterance,
and she defines these terms as follows: “I will use the term “text” to
differentiate linguistic material (e.g. what is said, assuming a verbal channel)
from the environment in which “sayings” (or other linguistic productions)
occur (context). In terms of utterances, then, “text” is the linguistic content:
the stable semantic meanings of words, expressions, and sentences, but not
the inferences available to hearers depending upon the contexts in which
words, expressions, and sentences are used. [...] Context is thus a world
filled with people producing utterances: people who have social, cultural,
and personal identities, knowledge, beliefs, goals and wants, and who
interact with one another in various socially and culturally defined
situations™s.

Thus, according to D. Schiffrin, discourse analysis involves the study of
both text and context.

Formalists tend to see language as a mental phenomenon, while
functionalists see it as a predominantly social one. Authors like D. Schiffrin
integrate both the formal and the functional approaches within DA, and
consequently, DA is viewed as an all-embracing term.

Thus, when analyzing discourse, researchers are not only concerned with
“purely” linguistic facts; they pay equal or more attention to language use in
relation to social, political and cultural aspects. In this article, we are going
to adopt the general definition of DA as the study of language in use, and we
shall follow D. Schiffrin in including both text and context as parts of
discourse.

Broadly speaking, discourse analysts study the use of language in
context, thus they are interested in what speakers/writers do, and not so
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much in the formal relationships among sentences. Discourse analysis, then,
has a social dimension, and for many analysts it is a method for
investigating how language *“gets recruited ‘on site’ to enact specific social
activities and social identities™s.

Researchers in DA are certainly engaged in the study of language in use.
Thus, discourse analysts have helped to shed light on how speakers/writers
organize their discourse in order to indicate their semantic intentions, as
well as on how hearers/readers interpret what they hear, read or see. They
have also contributed to answer important research questions which have
lead to the identification of the cognitive abilities necessary in the use of
symbols or semiotic systems, to the study of variation and change, or to the
description of some aspects of the process of language acquisition.

In this article we examine the issue of gender variation in English by
means of discourse analysis.

Discourse analysis of the short story
“Affection Exhibited by a Cat” by William Henry Giles Kingston

Affection Exhibited by a Cat
(by W.H.G. Kingston)

“I was one day calling in Dorsetshire on a clever, kind old lady, who showed me
a beautiful tabby cat, coiled up before the fire. “Seventeen years ago,” said she, “that
cat’s mother had a litter. They were all ordered to be drowned with the exception of
one. The servant brought me one. It was a tortoise-shell. ‘No,” | said; ‘that will
always be looking dirty. | will choose another.” So | put my hand into the basket,
and drew forth this tabby. The tabby has loved me ever since. When she came to
have a family, she disappeared; but the rain did not, for it came pouring down
through the ceiling: and it was discovered that Dame Tabby had made a lying-in
hospital for herself in the thatched roof of the house. The damage she did cost
several pounds; so we asked a friend who had a good cook, fond of cats, to take care
of Tabby the next time she gave signs of having a family, as we knew she would be
well fed. We sent her in a basket completely covered up; and she was shut into a
room, where she soon exhibited a progeny of young mewlings. More than the usual
number were allowed to survive, and it was thought that she would remain quietly
where she was. Not so. On the first opportunity she made her escape, and down she
came all the length of the village, and early in the morning | heard her mewing at
my bed-room door to be let in. When | had stroked her back and spoken kindly to
her, off she went to look after her nurslings. From that day, every morning she came
regularly to see me, and would not go away till she had been spoken to and
caressed. Having satisfied herself that | was alive and well, back she would go. She
never failed to pay me that one visit in the morning, and never came twice in the
day, till she had weaned her kittens; and that very day she came back, and nothing
would induce her to go away again. | had not the heart to force her back. From that
day to this she has always slept at the door of my room.”

Surely you will not be less grateful to those who brought you up than was my
old friend’s cat to her. Acts, not mere words, show the sincerity of our feelings.
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Consider how you are acting towards them each hour and day of your life. Are you
doing your best to act well, whether at home, at school, or at play?”?

The given extract is taken from the book “Stories of Animal Sagacity” by
William Henry Giles Kingston. It represents a collection of humorous tales
of how clever various individual animals have been seen to be, and in most
cases a little moral is drawn from the story.

Macrocontext

William Henry Giles Kingston (28 February 1814 - 5 August 1880), writer
of tales for boys, was born in London, but spent much of his youth in
Oporto, where his father was a merchant.

His first book, The Circassian Chief, appeared in 1844. His first book for
boys, Peter the Whaler, was published in 1851, and had such success that he
retired from business and devoted himself entirely to the production of this
kind of literature, in which his popularity was deservedly great; and during
30 years he wrote upwards of 130 tales.

He also conducted various papers, including The Colonist, and Colonial

Magazine and East India Review. He was also interested in emigration,
volunteering, and various philanthropic schemess.
The book “Stories of Animal Sagacity” was published in 1874. It was
intended for children. The author described the behavior of various
domestic and wild animals, as well as birds. The stories are true to life. The
author tells us what he has seen or heard from other people about animals’
behavior. He shows us how clever and resourceful animals can be. The
author also gives children pieces of advice as animals sometimes set
example for people to follow.

Text genre

The text represents a short story “Affection Exhibited by a Cat” of an
anecdote genre. Anecdote is a short, interesting or amusing story about a
real person, animal or event; a personal account of an event. The story of the
tabby is told by “a clever, kind old lady”, and she speaks about her own
experience.

Macrotext functions (intentional types of discourse)

The text under consideration is a combination of argumentative and
informative types of discourse. “Argumentative or persuasive
communication is characterized by exerting influence on the interlocutor. Its
goal is to change, transform, modify the addressee’s “world picture” which
is only part of the objective picture of the situation and includes knowledge,
convictions, beliefs, emotional and intellectual state of the addressee. The
efficiency of persuasion, its success or failure as intentional move is reflected
in the recipient’s response reaction by performing a non-verbal action (or
refuse to perform an action). The choice of means of verbal influence is
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determined to a certain extent by the characteristics of communicative act, as
well as its logical structure chosen by the speaker’.

The principal goal of informative communication and discourses
representing it is the transfer of certain content or information. The main
strategy of argumentative discourse is persuasion.

Thus, the macro-functions of the given story are: a) informative — to
describe the tabby’s behavior; b) argumentative — to persuade the reader that
cats are capable of affection, devotion towards people, and deserve to be
treated in the same way by people. The author’s point is that animals have
high level of sentience or human-like characteristics.

Immediate context: the speaker and the addressee

“A linguistic individual, as a rule, isn’t prone to give up easily his/her
knowledge and beliefs acquired in the process of his/her social practice,
neither to act in their everyday activity contrary to the formed opinions and
stereotypical representations”10, Therefore, in each concrete case the speaker
needs concrete tactics of persuasion based on the analysis of the situation
and the addressee, including the latter’s level of education and information
awareness. The efficiency of the communicative act of “persuasion” depends
on such conditions as: the content of propositional information,
psychological features, social status and social-role functions of the speaker
and the addressee, time and place of the communicative act, the form of
information transfer which includes both wverbal and non-verbal
components.

The story “Affection Exhibited by a Cat” is the first person narration.
There are two narrators in it — the author himself and a “kind old lady”” who
told the story. This argumentative strategy is known as
example/illustration. A powerful move in argumentation is to give concrete
examples, often in the form of a vignette or short story, illustrating or
making more plausible a general point defended by the speaker. Concrete
stories are usually better memorized than abstract arguments and have more
emotional impact, so they are argumentatively more persuasive.

The addresser is individual — the author and an old lady, while the
addressee is collective -readers of young age. The relations between the
speaker and the reading audience are those of exerting influence,
persuasion. The speaker’s goal is to change, transform, modify the
addressee’s “world picture” which is only part of the objective picture of the
situation and includes knowledge, convictions, beliefs, emotional and
intellectual state of the addressee.

As the reading audience is children, the language is informal, emotional-
evaluative, quite simple. The author’s tone is objective, edifying, realistic on
the one hand, and cheerful, hopeful, optimistic on the other hand.

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ 5

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com

The means of establishing contact between the speaker and the hearer

Turning to the readers the narrator uses the pronouns “you” and *“our”.
The pronoun “you” is often used in advertisements. Its pragmatic functions
are to establish close contact with the hearer by addressing him/her directly;
to individualize the hearer; to get them involved in the event which is
described.

The pronoun *“our” has the same function as “we-inclusive”. The
characteristic feature of functioning of the pronoun “we” in interaction is its
ability to demonstrate to the hearer his/her involvement in what is going on
(communication act). In this way the addressee is included in the personal
sphere of the addresseril. Thus the use of pronouns “we”, “our” creates the
effect of existing common field of the speaker and the recipient, relations of
intimacy, mutual understanding.

Topics: semantic macrostructures

Linguists often advocate beginning discourse analysis with an analysis of
semantic macrostructures, that is, with a study of global meanings, topics or
themes. These are what discourses are (globally) about; they are mostly
intentional and consciously controlled by the speaker; they embody the
(subjectively) most important information of a discourse, express the overall
content of mental models of events, and perhaps most importantly, they
represent the meaning or information most readers will memorize best of a
discourse. Discursively, topics or themes are characteristically expressed in
titles, abstracts, summaries and announcements.

For contextual reasons, we select topics as a significant structure to study
because they are usually controlled by powerful speakers, because they
influence many other structures of a discourse (such as its global coherence),
and because they have the most obvious effects on the (memory and
consequent actions of) recipients?2,

In the given text we have identified the following topics:

- Animals should be treated by people with love, care, humaneness;

- Animals have high level of sentience, that is human-like features,

feelings;

- Animals are capable of showing affection, devotion, gratefulness to

people;

- Animals can set examples of behavior for people.

These topics are reflected in the title “Affection Exhibited by a Cat”; key
words - affection, grateful, sincerity of feelings, to love (the mistress), to be
fond of (cats), to take care of (cat), to stroke (the cat’s back), to speak kindly
to (the cat), to be well fed (of a cat).

The text structure
Being a short story the given text has a corresponding structure, which is
the plot develops through exposition, complications, climax and
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denouement. This structure is based on the argumentative strategy cause-
and-effect. Causes are the factors giving rise to a phenomenon or event and
effects are the outcome of events. Analysis of cause and effect is a commonly
used strategy in argumentation. It helps to understand the issues involved in
a controversy and gives the reasons for adopting a certain stance.

In our story old lady’s kind, humane attitude to the tabby cat is the cause
which gave rise to the cat’s affection and gratefulness.

Illocutionary speech acts

The main strategy of argumentative discourse is persuasion. The logical
structure of persuasive texts is generally predetermined by the fact that
persuasion is a special informative process consisting in the transfer of
corresponding facts. The core of persuasive texts is mainly information
about facts or their interpretation. Therefore in the analyzed text directive
illocutionary acts such as advice, suggestion, request (whose meaning boils
down to the phrases such as “Do this” and “Don’t do this”, “Act in this
way” and “Don’t act in this way”) follow after descriptive text consisting of
representative/assertive speech acts and arguments containing evaluative
language units.

Descriptive text tells us about the cat’s behavior and consists of assertive
speech acts whose goal is to inform about the facts, thoughts, feelings,
opinions and beliefs. The conclusion of the story consists of directive speech
acts, such as advice, suggestions, whose goal is to persuade, to exert certain
influence on the addressee.

Language means

It has been mentioned above that the efficiency of communicative act of
persuasion depends on a number of factors. The most important role is
given to the linguistic execution of the persuasion. Language as a means of
sensible communication contains in its structure units capable to realize
fully and rationally the speaker’s intentions and to implement effectively
their strategic goals. The choice of means of verbal influence is determined
to a certain extent by the above mentioned parameters of communicative act
and its participants, as well as its logical structure chosen by the addresser.

Directive speech acts are important as system of actions used by
interaction participants to manage, coordinate and control the
communication process depending on the participants’ goals and
corresponding verbal strategies.

A number of lexical and grammatical means is used for explicit
expression of assertion whose goal is to provide for coherence and
effectiveness of argumentation. The speaker chooses such verbalization
means that in their opinion would keep the current focus or indicate to the
shifting of attention from one focus to another. Language units or verbal
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constructs that are placed in argumentative focus must ensure, from the
addressor’s point of view, the greatest impact on the addressee.

Local meanings

Adjectives and nouns with positive evaluative connotation: old lady —
clever, kind, fond of (the rabby); the tabby cat — beautiful, grateful, sincerity
(of our feelings), Dame Tabby (“Dame” is used in phrases Dame Nature,
Dame Fortune meaning lady «rocrioxa»).

The pronoun “she” is referring to cat. The use of “she”-reference means
that the higher animacy is attributed to the tabby cat. The common use of
SHE especially in reference to the cat signals the personalization of the pet, a
respect for her, and emotional closeness to her. Besides, a consistent use of
the personalized pronouns could help signal to the reader that the animals
are sentient and could convey emotional closeness. The owners regard their
pets in particular as equal to humans and capable of understanding their
masters and even of ‘speaking’. The text also suggests the idea that people
shouldn’t make animals suffer as the latter are sentient beings, and therefore
highly animate and personalized entities.

Semantics of verbs:

- to love, to make her escape, to come back, not to go away, to satisfy
herself (that | was alive and well), not to fail to pay a visit, to sleep (at
the door of my room) - these verbs imply that the tabby was attached
emotionally to her mistress, took care of her, was devoted to her,
didn’t want to part with her;

- to have a family, to disappear, to make (a lying-in hospital), to do
damage (to the roof), to exhibit a progeny, to look after her nurslings,
to wean her kittens — these verbs show the tabby as a good mother
looking after her nurslings;

- to take care, to stroke (her back), to speak (kindly to her), not to force
her back — the verbs express kind, humane attitude of the mistress
towards the tabby.

Semantics of adverbs, adverbial modifiers, pronouns:

- ever since, from that day to this, always, nothing (would induce her to
go away) — imply the cat’s devotion to her mistress;

- on the first opportunity, all the length of the village, every morning,
regularly, never (failed to pay a visit) — these adverbials express the
tabby’s reluctance to part with her mistress, her insistence in coming
back, desire to remain near the old lady.

The modal verb “would” in “the tabby would not go away” — means
persistent refusal to quit the old lady; the same verb in “back she would go”
- has the meaning of repeated habitual action, so the cat was patient and
persistent enough to come to see the old lady and then return to her Kittens
every day.
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The adverb “surely” in the final part where the author gives advice to his
readers has the following function. The modal words with the meaning of
certainty, having hidden performative nature, play an active role in creating
persuasive utterances. The hidden performative nature is conditioned by the
very semantics of modal words as “autocentricity”, i.e. their correlation only
with the speaker, is part of their semantics!3. By means of the words such as
surely, certainly, definitely, indeed, really, as a matter of fact etc. the speaker can
express a certain degree of confidence in the uttered assertion.

Implication (meaning)

For many pragmatic (contextual) reasons, speakers do not (need) to say
everything they know or believe. Indeed, a large part of discourse remains
implicit, and such implicit information may be inferred by recipients from
shared knowledge or attitudes and thus constructed as part of their mental
models of the event or action represented in the discourse.

In order to identify implicit meanings we shall analyze the following
extract:

“The damage she did cost several pounds; so we asked a friend who had a good
cook, fond of cats, to take care of Tabby the next time she gave signs of having a
family, as we knew she would be well fed. We sent her in a basket completely covered
up; and she was shut into a room, where she soon exhibited a progeny of young
mewlings. More than the usual number were allowed to survive, and it was thought
that she would remain quietly where she was. Not so. On the first opportunity
she made her escape, and down she came all the length of the village, and early in the
morning | heard her mewing at my bed-room door to be let in.”

In this extract the following phrases have some implied meanings:

- agood cook, fond of cats, to take care of Tabby, she would be well fed
— it implies that the tabby had very good conditions in the friend’s
house. Despite this she made her escape and returned to her mistress
which proves her devotion to the old lady.

- more than the usual number (of kittens) were allowed to survive — it
implies that the tabby could not return immediately as she had to take
care of the kittens, and the phrase further in the text — she never came
twice in the day till she had weaned her kittens - shows that the tabby was
a responsible and careful mother as well.

- we sent her in a basket completely covered up, she was shut into a
room, down she came all the length of the village — the implication
here is that there were many difficulties and obstacles for the cat’s
return but all of them were overcome and solved. So the tabby was
persistent in her actions whose goal was to remain with the person
who helped her to survive and brought her up.
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Grammar means (syntax)

PDF created with pdfFactory Pro trial version www.pdffactory.com



http://www.pdffactory.com

The use of active voice describing the tabby’s actions — has loved, come to
have a family, disappeared, made a lying-in hospital, gave signs of having a
family, exhibited a progeny, made her escape, came, went off to look after,
came to see, to satisfy herself, to pay a visit, to wean the kittens, not to go
away — by this the cat is presented as an active agent, capable of making her
own decisions, instead of being passive object of people’s actions.

Sentences with inverted word order:

- On the first opportunity she made her escape, and down she came all the
length of the village, and early in the morning | heard her mewing at my
bed-room door to be let in;

- off she went to look after her nurslings;

- From that day, every morning she came regularly to see me;

- back she would go;

- From that day to this she has always slept at the door of my room.

The use of this device has two effects. Firstly, it signals emotional speech,
so the speaker is impressed by the cat’s behavior. Secondly, it emphasizes
the author’s message that the cat was devoted to her mistress so much and
couldn’t be separated from her.

Subjunctive mood - “and nothing would induce her to go away”. Here
subjunctive mood expresses unreal condition. This is a persuasive
argumentative move called “Counterfactual”. The typical expression of a
counterfactual is — “What would happen if...?” In the given text the use of
Subjunctive mood means: no matter what benefits you could offer to the
tabby, what could happen to her, she wouldn’t quit the old lady, she would
remain with her mistress under any circumstances.

Imperative sentence — “Consider how you are acting towards them each
hour and day of your life.” It is used to express a directive speech act, and
namely a piece of advice. As we have mentioned above, the text consists of a
descriptive part expressed by assertive/representative speech acts, whose
goal is to inform, to explain, to state opinion etc. It is followed by a directive
text where the speaker gives advice in order to persuade the addressee and
to make him/her behave in a certain way. In the given text, the
readers/children are advised to follow the tabby’s example and to show the
same attitude to their parents.

Rhetorical figures and argumentative moves

Contrast:
“she disappeared, but the rain did not” - it serves to emphasize the
reason why the mistress had to part with the cat, and namely that she
did damage to the roof;

- *“acts, not mere words, show the sincerity of our feelings” - the
contrast between acts and words shows that real feelings (love,
affection, devotion) should be proved by our actions. This sentence is
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also an argumentative move called Authority. Many speakers in an
argument have recourse to mentioning authorities to support their
case, usually people who are generally recognized experts or moral
leaders, international organizations. In some cases the reference is
made not to a specific person, but to a generally accepted statement.
We call them maxim-utterances. The use of such maxims (adages) by
the speaker contributes to his/her communicative purpose as his
opinion is corroborated by the majority’s point of view.

Rhetorical question — “Are you doing your best to act well, whether at
home, at school, or at play?”

Representative function is performed not only by affirmative sentences.
There are cases when interrogative sentences express assertion. These are
rhetorical questions. A distinctive feature of these questions is that they are
more expressive, are colored by the speaker’s definite emotions. “Rhetorical
questions don’t require an answer. Though addressed to the interlocutor,
they are intended to exert certain influence on the addressee. Asking a
rhetorical question, the speaker induces the hearer to find the answer on
his/her own, at the same time convincing him/her in the correct answer’14,
The use of rhetorical questions, whose goal is to involve the addressee in the
speech production process, and namely in search for the answer to the
question being asked, contributes to the achievement of a definite
communicative purpose — to convince the hearer in the truth of the
addressor’s words. In the analyzed story the rhetorical question “Are you
doing your best to act well, whether at home, at school, or at play?” suggests
the answer that the children should do their best to act well towards grown-
ups, thus showing the sincerity of their feelings, gratefulness.

Comparison (argumentative move) — children’s behavior is compared to
that of animals; moreover the cat is personalized by using she-reference. It
implies that cat’s behavior is an example for people. Therefore cats have
high level of sentience worth to be respected.

Litotes — “you will not be less grateful” — it’s a piece of advice, the use of
litotes is a weakening or softening device which makes the advice more
indirect, polite, less categorical, imposing.

Anaphora (the repetition of the word ‘never’) and parallel structure -
“She never failed to pay me that one visit in the morning, and never came
twice in the day, till she had weaned her kittens” — is used to emphasize the
fact that the tabby cared both for the mistress and for her Kittens.

Enumeration - “Are you doing your best to act well, whether at home, at
school, or at play?” — draws attention to the importance of good actions
towards grown-ups in order to prove how grateful one is.
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Conclusion

In English some entities, like animals, moving machines, can be treated as
more or less animate. People personalize these entities as a sign of emotional
involvement with them. In the story “Affection exhibited by a cat” the tabby
cat is treated linguistically as highly animate, personal entity. The author’s
intention is to show that: a) the tabby is treated by people with love, care,
humaneness; b) a cat may have high level of sentience that is human-like
features, feelings; c) pet animals are capable of showing affection, devotion,
gratefulness to people, and in this way they can set examples of behavior for
people. The tabby cat is personalized first of all by means of the pronoun
SHE. In order to convince the reader, to change their world picture, the
author draws upon a number of strategies, such as:

- Speech acts — directives and representatives;

- Local meanings — adjectives and nouns with positive evaluative
connotations; pronouns SHE (to refer to the cat), YOU, OUR (to
establish contact with the reader); verbs with semantics of feelings,
attitudes, treatment; adverbs with semantics of cat’s persistence;
modal verb WOULD; adverb with the meaning of certainty etc;

- Implicit information — part of meaning is implied and must be inferred
by recipients from shared knowledge as part of mental models of
events;

- Syntax - active voice, inverted word order, subjunctive mood,
imperative sentences;

- Rhetorical figures and argumentative moves — contrast, maxim-utterance,
rhetorical question, comparison, litotes, anaphora, parallel structure,
enumeration etc.

The author’s use of SHE in reference to the cat signals the personalization
of the pet, a respect for her, and emotional closeness to her. Animal rights
advocates might consider that a consistent use of the personalized pronouns
could signal to the reader that the animals are sentient and could convey
emotional closeness. This is particularly important where the argument is
based on an instinctive repugnance to the suffering of sentient beings.

Finally, it could be said that English gender distinctions are not as
obvious as have sometimes been assumed. The difficulties to use English
gender correctly for the Moldavian learner arise, on the one hand, from the
different systems of gender category in English and Romanian and, on the
other hand, from the connotative use of personal pronouns he, she and it
indicating masculine, feminine and neuter gender accordingly. Deviation in
English gender is often linked with certain stylistic and pragmatic
connotations, such as personification, ‘upgrading’, ‘downgrading’, etc.

Though our students are mostly taught traditional, ‘unmarked’ gender
system without any consideration of the animacy scale, they should be
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encouraged to investigate and understand the pragmatic use, the
connotative meanings of the non-normative cases encountered in different
kinds of written and spoken discourse. We advise that the students should
use the method of discourse analysis to examine gender variations due to
pragmatic functions of the third person singular pronouns.

Notes

1Lyons, 1968, p. 283.

2Quirk et alii, 1982, p. 85.
3Biber et alii, 1999, p. 317-318.
4Waal de, 2005, p. 48.
5Schiffrin, 1994, p. 363.
6Gee, 1999, p. 1.

’Kingston, 2011, p. 8-9.
swww.wikipedia.org
%Grigoryeva, 2007, p. 135.
0Troyanov, 1989, p. 37.

L1 Apresean, 1995, p. 153.
12Van Dijk et alii, 1983, p. 68.
BBMiloserdova, 1991, p. 111.
1Grigoryeva, 2007, p. 146.
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Abstract

The most important things in the world are awareness and learning — wanting to know
every day of your life more and more and more. Because every time you learn something new
you become something new. An ignorant teacher teaches ignorance, a fearful teacher teaches
fear, and a bored teacher teaches boredom... But a good teacher catalyzes in his pupils the
burning desire to know and love for the truth and beauty. John Steinbeck writing about his
school days said, “I’ve come to believe that a great teacher is a great artist and you know how
few great artists there are in the world. Teaching might even be the greatest of the arts since
its medium is the human mind and the human spirit.” What an incredible responsibility to
be the guardians of the human spirit and the human mind! That is the reason why humanity
has the deepest respect for teachers. The human mind and the human spirit are too wondrous
to destroy.

Key words: education, international language, non-native speakers, teaching tools,
language teacher, listening and speaking activities, language teaching, multimedia resources.

Rezumat

Astazi, lucrul cel mai important este cel de a invifa, adici de a acumula cunostinte, cici
persoana care acumuleazd cunogstinte devine alta. Un profesor ignorant cultiva ignoranfa la
elevii sdi, iar unul inteligent — dorinfa de a cunoagte si dragostea de adevadr. John Steinbeck
isi aminteste urmdtoarele despre anii de scoald: ,,Am inteles ca un profesor remarcabil e
intotdeauna un artist, iar artistii adevidrati sunt pufini in lume. Predarea este arta cea mai
complexd, caci afecteaza gandirea si sufletul omului”. lar responsabilitatea cea mai mare se
reduce la formarea gandirii si sufletului unui om! lata de ce profesorii sunt pretutindeni si
intotdeauna respectati.

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ o

Cuvinte-cheie: educatie, limbi de comunicare internationald, vorbitori nenativi,
mijloace de predare, profesor de limbd, activititi de audiere si de exprimare, predarea limbii,
resurse multimedia.

It is worth mentioning that education plays a great role nowadays. Really,
an educated person who also knows a foreign language is always necessary
for the society he/she lives in. That is why learning a foreign language has
become very important at our time. As English is an international language
students from different countries all over the world are trying to know it
better. So, in the world of modern technologies a lot of teachers always find
something new in order to make their lessons more successful. As a matter
of fact, learning the English language is a complex undertaking. As with
learning any language, non-native speakers have to navigate a river of
vocabulary, grammatical exceptions and language nuances. The task of
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learning English is even more complex for non-native speakers who move to
an English speaking country and are immediately immersed in the
language. Using videos in the English class is a very helpful and stimulating
method to motivate our students to get the most of the lesson. Compared
with other teaching tools: audio tapes, textbooks, and the basic blackboard,
video is a relatively new option for the language teacher.

In fact teaching English through video is a great way to match the spoken
word with the body language and silent communication involved in the
language. Video is a very exciting way to learn about things no matter what
it is, but if you are trying to learn English, the video gives you not only the
pronunciation and all of the information while seeing a picture of actually
what is happening, which | think is very helpful, but video is also powerful
in the fact that they give you sounds and background and a lot of other
unspoken parts of our English language, and that is very important!.
Moreover, using videos is one of effective ways to introduce particular
language points that needs to be practiced in classroom. A teacher can stress
out on pronunciation. From our point of view using videos will facilitate
better understanding and recognition of English sound, intonation, and
stress pattern. A teacher can make students practice on using certain
grammar rules, such as past tense, present continuous, and perfect. Videos
are helpful in teaching listening and speaking activities. Students forget
themselves in the content, indirectly acquiring language. Besides, video is
very necessary in classrooms. It creates a very interesting atmosphere and
students respond very well2.

Without doubt, videos have a great number of advantages in teaching a
language. First, the teacher can attract the students’ attention easily. Second,
using videos is a good way to teach them some difficult points vividly.
Finally, when they watch videos, they will enjoy themselves. Using
multimedia resources in the classroom makes teaching-learning a lively
process. Students are learning better with the help of such tools. Indeed,
using video in the classroom breaks monotony and brings a positive change
into the class. However, this is not always possible in schools because of the
lack of video players and suitable discs.

Presently videos are very stimulating and effective in triggering the
imagination of the students. As they say3 “A picture is worth thousand
words.” A teacher always needs to use some resources to keep the students’
interest. Video can be one of them. It faces the students to real situations. It is
often excellent to make them speak, even if they are at the very beginning
stage. Due to videos, teachers have found a very effective tool for
proficiency development.

Nowadays using video has become popular and integral part of the
teaching activity, even in the one-to-one system. The BBC programs offer a
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lot of good ideas, i.e. recording episodes of popular serials, or selected short
programs. These recordings can be used for practicing in the 4 skills and
students enjoy them very much. Watching video combined with well
prepared “before watching” and “after watching” tasks - including
vocabulary building and making a grammar review. It is much more
attractive and exciting, than getting into touch with the “dry and boring”
course matters.

There are a lot of different methods to teach English with the help of
videos. One task might be to turn off the sound and ask students to make up
a dialogue from a scene they have just watched. Another one would be to
simply let just a part of the class watch a video, then have them describe to
the others what they have seen and understood. At the same time the
teacher can freeze certain moments of the video, by watching and pausing at
very exciting moments, then ask students to predict what may happen next.
For the first viewing, the teacher tells the students that their main aim is to
identify the general topic of each item. When the teacher shows the video
again he/she asks students to make more detailed notes on each item. In
order to better facilitate this, he/she should pause the video after each item.
Students can check the information they noted down with their partner or
group. After watching a film, students get the chance to practice their
presentation skills by being film critics. The teacher can also challenge
learners to practice their parts of speech skills by picking out words of
different types from the videos watched. As students advance in their
English-learning skills, the teacher may use videos as a vehicle to practice
parts of speechs. Likewise the teacher can instruct students to write down all
the nouns, verbs, adjectives or adverbs that they hear in a section of video.

We consider rather useful Randall Rightmire’sé ideas of video-clips in
ESL classes (presented in his article “Using Video in the ESL Class”). Janet
Goodwin pioneered this method at UCLA for use with advanced students.
It can be adapted for students of all levels.

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ o

A) Teaching Pronunciation with Video Clips

I. Choosing a clip

1. Choose a clip that is short (2-4 minutes)

2. Lots of visual context, including non-verbal communication

3. Recognizable, everyday situations

4. Humor, humor, humor

5. Informal, conversational language; lots of back-and-forth turn-taking

6. The clip should represent a wide variety of rhythm and intonation
patterns

I1. Using the clips in the classroom
Step 1: Before the exercise:
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Let the students know that the purpose of the exercise will be to
practice the pronunciation of a variety of English intonation & rhythm
patterns.
Explain that the procedure will be to (a) listen to the characters and (b)
try to imitate their pronunciation.
Step 2 (Optional): Any minimal introductory comments (such as “Has
anyone ever seen Forrest Gump?” or “Who has heard of Tom Hanks?”)
Step 3: Play the clip once, with the sound off, and with captions/subtitles
off. Repeat if desired.
Step 4: Ask the students, “Who are they? What is their relationship? What
is the setting? What is their situation? How do they feel?”
Step 5 (Optional): Ask students to read silently through the script. They
may ask any questions about unfamiliar vocabulary.
Step 6: Play the clip again, with the sound on, and the captions or
subtitles on. They can read along in the script if they choose. (This is an
especially good idea if you have skipped the optional Step 4.) Repeat if
desired.
Step 7: Read the script aloud, call-response style, line by line, sentence by
sentence, or phrase by phrase.
Step 8: Elect students to play the parts on their own, with minimal teacher
guidance.
Two or three students can perform it for the whole class.
Students can pair up or group us to read the script.
Students can read it as a read-around, with every student taking a line.
For a good laugh, divide the room into two halves, each half reading
one part in chorus!

I11. Examples—Video Clips for Pronunciation
Mona Lisa Smile?
Betty: What is that.
Watson: You tell me. Carcass. By Soutine. 1925.
Joan: It’s not on the syllabus.
Watson: No. It’s not. Is it any good? Hm? Come on, ladies.
There’s no wrong answer.
There’s also no textbook telling you what to think. It’s not that
easy, is it.
Betty: All right, no. it’s not good. In fact, | wouldn’t even call it art. It’s
grotesque.
Connie: Isthere a rule against art being grotesque?
Giselle: 1 think there’s something aggressive about it. And erotic.
Betty: To you, everything is erotic.
Giselle: Everything is erotic.
Watson: Girls.
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Joan:
Betty:

Connie:

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ ®

Betty:

Watson:

Connie:
Betty:
Watson:

Joan:
Watson:

Betty:
Watson:
Betty:
Watson:
Connie:
Betty:
Watson:

Aren’t there standards?

Of course there are. Otherwise, a tacky velvet painting, could be
equated to a Rembrandt.

Hey, my uncle Ferdie has two tacky velvet paintings; he loves
those clowns.

There are standards! Technique! Composition, color, even
subject. So, if you’re suggesting that rotted side of meat is art,
much less good art, then what are we going to learn?

Just that. You have outlined our new syllabus, Betty. Thank you.
What is art? What makes it good or bad? And who decides?
Next slide please? Twenty-five years ago, someone thought this
was brilliant.

I can see that.

Who.

My mother. | painted it for her birthday. Next slide? This is my
mom. Is it art?

It’s a snapshot.

If 1 told you Ansel Adams had taken it, would that make a
difference?

Artisn’t art until someone says it is.

It’s art!

The right people.

Who are they.

Betty Warren. We’re so lucky we have one of them right here.
Screw you!

Could you go back to the Soutine, please? Just ... look at it
again. Look beyond the paint. Let us try to open our minds to ...
a new idea. Hm? All right. Back to ... Chapter Three. Has
anyone read it?

B) Multi-Skills Lesson for Advanced ESL

This is an activity for high-intermediate to advanced students. It assumes
students can read quickly enough to follow along in a script, while the
movie clip is playing, as quickly as the actors read their lines.

I. Choosing a clip

1. Choose a story-within-the-story—a segment with a clear beginning

and end.

2. Clips of 10-25 minutes fit well into a 90-minute or two-hour class
format.

3. Is the situation easy to identify? What background will you have to
provide?

4. Is there a topic/theme (family, work, school, politics, society,
environment)?
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5. Is the vocabulary accessible? Is the pronunciation clear? Is the clip free
of ambient noise?

I1. Preparing materials

1. Decide how much prep you want to do. Will it be a simple fill-in? Will
you add reinforcing vocabulary exercises for before/after the
listening? Will you add follow-up discussion topics? Writing topics?

2. Download a script if possible, so that you won’'t have to type it
yourself.

3. Even if you download a script, check it once with the video on; errors
happen!

4. Download movie facts for pre-listening (optional). Actor bios, photos,
director filmographies, and plot synopses can make the lesson come
alive.

5. Do you need to footnote any slang, idioms, or unusual vocabulary?

6. Choose a sampling of words to blank out.

7. Print a copy of the whole script as your answer key.

I11. Using the clip in class

1. Turn off the close-captioning.

2. If the clip is short (10 minutes or less), you might show it twice. Ask
students not to look at their script the first time. How much of the gist
can they get without help from the script?

These are only a few suggestions about the use of videos during classg.
Those who have used videos are of the opinion that students greatly enjoy
such a method, because it motivates them to try to express themselves in a
different language from their mother tongue, get a perspective on the
cultural aspects of the English speaking world, and so on. To sum it up it is
worth noting that using video in the classroom can be both an interesting
approach to a subject and a warm up to develop different themes. Also itis a
reliable way to learn the language in a real context, listening to native
speakers. The main functions of using videos during the English classes are
that of motivating and helping students to understand this language.

Notes

1Stempleski et alii, 1990.

2Finocchiaro, 1989.
swww.teachingenglish.org.uk/think/articles/video-young-learners-1.
4www.teachingenglish.org.uk/think/articles/video-young-learners-2.
Swww.ehow.com/video 5103554 teach-english-through-
films.html#ixzz1pcBYmCtk.

6 Rightmire, 2007.

"Written by Lawrence Konner & Mark Rosenthal, Directed by Mike Newell. Source:
http://www.imdb.com/title/tt0304415/.
swww.Grammarly.com/Grammar_Checker.
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Abstract

In order to identify the problems, which both pupils and teachers face in learning and
teaching the English Modal Verbs in Moldovan schools , and if the English Modal Verbs are
taught with the help of Cooperative Learning Strategies, we have made a quiz and
distributed it to the teachers of English from different schools. The results of our
investigation are presented in the article. We also suggest interactive, cooperative activities
for teaching and practising the English Modal Verbs.

Keywords: modal verbs, cooperative strategies, techniques, quiz.

Rezumat

In articol, autoarele identifici problemele cu care profesorii si elevii se confrunti in
procesul predarii si invitdarii verbelor modale engleze in scolile din Republica Moldova si
faptul, daca verbele in cauza sunt predate cu ajutorul strategiilor de cooperare. Cercetarea
este fdcutd in baza analizei raspunsurilor la intrebarile unui chestionar, distribuit, in
prealabil, profesorilor de limba englezi din diferite scoli din tard. Generalizand observatiile
facute, autoarele propun activitdti cooperativ-interactive care ar dinamiza predarea si
invdfarea acestor verbe.

Cuvinte-cheie: verbe modale, strategii de cooperare, activitditi, chestionar.

Introduction

The aim of the present article is not to present theoretical investigation of
the topic under consideration, but to show the present situation of the
studied problem in Moldovan schools in Balti. Teachers from different
schools were involved in this investigation. Their answers showed whether
Cooperative Learning Approach is used when teaching grammar or not.

Modal Verbs are taught in the gymnasium and lyceum cycles. The first
acquaintance with the English Modal Verbs children have in the 3rd form.
The number of Modal Verbs increases with each form. We have analyzed the
school manuals from the 2nd to the 9th forms. The result of our investigation
is shown in the following table:

Form Modal Verbs The number
of Modal
Verbs
3rd | can 1

N

4t | Can*, must, may, should/ shouldn’t
5th | Can*, may*, may not, must*, must not | 4
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6th have to, need to, must*, should*
7th | Should*/ should not*

8th Should*, would, could*.

Oth Can*, can not*, may*, must8, could*, | 10
might, to be able to, have to*, ought to,
should*, need*.

Wl |~

Table 1: Modal Verbs Used in the Gymnasium Cycle in Moldova

*Note: The modal verbs having the sign * are repeated in several forms. The
modal verbs underlined are new.

The given table shows that each year appears a new Modal Verb, so by
the end of 9th form pupils know almost all the Modal Verbs.

We have analyzed the way the Modal Verbs are presented in different
manuals. The Modal verbs are mentioned for the first time in the textbook
“Magic English. Pupil’s Book. Third Form” by lulia Ignatiuc and others.
Lesson 7l Can Ride a bike”, Module Three, Lesson Six is mostly devoted to
the Modal Verb “Can”. The textbooks for the 3rd — 5th forms give some rules
for using the English Modal Verbs correctly as for the gymnasium level;
modal verbs are presented in exercises. In the 9t form where there is an
exercise with 20 sentences where almost all the modal verbs are present:
“Fill in with one of the modal verbs”. This exercise is placed at the end of the
book where extended grammar exercises are given.

Problems in the Modal Verbs’ Acquisition

In order to identify the problems, which both the pupils and the teachers
face in learning and teaching the English Modal Verbs, we have made a quiz
and distributed it to the teachers of English from different schools, such as
Lyceums: Gutu A., Tomacel S. and Svatuta O. from B.P. Hasdeu Luceaum;
Stefanco A., Procofieva O. and Vizitiu N. from L.Blaga Lyceum; Gordilova
0., Sitaila 1., Savitskaia S. and Ceahur I. from N. Gogol Lyceum; Cuzmina
N., Gurskaia L. and Chiobanu O. from M. Lomonosov Lyceum.

The quiz consists of 10 questions regarding cooperative learning and
Modal Verbs:

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ o

1. Do you use cooperative strategies in your English classes?
Yes No
Explain your answer.

2. How often do you use cooperative strategies in your English classes?
a) Very often b) Often c¢)Rare  d) Never
Explain your answer.

3. What cooperative strategies do you usually use in your English classes?
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a) Jigsaw b) Three-step-interview c¢) Roundtable d) T-chart €) Dialogues f)
Problem solving g) Debate h) PIM i) (your answer)

4. Do you use cooperative strategies while teaching grammar? Yes
No

Explain your answer:

5. Do you consider teaching Modal Verbs as one of the most difficult
grammatical topics in the gymnasium cycle?

Yes No

Explain your answer:

6. What techniques do you use in teaching Modal Verbs? a) Fill in the gaps... b)
Write sentences... c¢) Make up dialogue using... d) Complete the sentences
with... e) Paraphrase the sentences... f) Make up a story... g) (your answer)

Give arguments:

7. What problems do you meet teaching Modal Verbs? a) Lack of enough hours
for reinforcement of the topic; b) Lack of exercises; c) Lack of material; d) (your
answer)

8. What problems do the pupils face learning Modal Verbs? a) Difficult to
memorize the meanings of the verbs; b) Few practice; ¢) Lack of motivation and
interest; d) Lack of similar grammatical form in the native language; e) (your
answer)

9. Arrange the Modal Verbs according to the level of difficulty the pupils face

while learning them: a) Can (could) b) May (might) C)

Must d) Have to e) Need to f) Ought to g) Dare
h) Should (shall) i) Would (will)

10. Suggest one cooperative activity for teaching one of the Modal Verbs:

The results of the quiz are the following:

(1) 100% of the teachers use cooperative strategies at their lessons,
explaining that these strategies help students to develop their
speaking skills, understanding the rules of usage;

(2) 98% of the teachers often use cooperative strategies. Students are
more active during the lessons, make decisions, solve problems and
certainly enrich their vocabulary;

(3) AIll of interviewed teachers (100%) usually use Problem Solving and
Dialogues at their lessons. Few of them (20%) use Three steps interview
and PIM. One of the teachers, Savitskaya S., suggested RAFT system
strategy (The RAFTs Technique! is a system to help students
understand their role as a writer, the audience they will address, the
varied formats for writing, and the expected content. Students are
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encouraged to use creative thinking and response as they connect
their imagination to newly learned information. It is an acronym that
stands for: role of the writer - Who are you as the writer? Are you Sir
John A. Macdonald? A warrior? A homeless person? An auto
mechanic? The endangered snail darter?; audience - To whom are you
writing? Is your audience the Canadian people? A friend? Your
teacher? Readers of a newspaper? A local bank?; format - What form
will the writing take? Is it a letter? A speech? A poem?; topic + strong
verb - What's the subject or the point of this piece? Is it to persuade a
goddess to spare your life? To plead for a re-test? To call for stricter
regulations on logging??);

(4) 85% of the teachers use cooperative strategies while teaching
grammar. They help teacher and pupils to find solution and
understand the rules. 15% - uses other strategies, motivating that
cooperative strategies are more efficient and fruitful in such aspects
as: reading, speaking and listening;

(5) 70% of the teachers consider “Modal Verbs” as one of the most
difficult grammatical topic. There is no equivalent in the native
languages. 30% of them say that it isn’t the most difficult topic,
although pupils meet difficulties;

(6) 100% of the teachers use the following techniques: Write sentences.
Complete the sentences with. 92% of the teachers use Fill in the gaps. 76%
of the teachers use Make up dialogue. 61% of the teachers use Make up a
story. 53% of the teachers use Paraphrase the sentences. Teachers also
suggested such techniques as Unscramble the sentences, Choose the right
variant, Analyze the meaning, Translate the sentences;

(7) 61% of the teachers are of the mind that the most serious problem
they face is the lack of exercises. 53% of the teachers consider that one
of the problems is the lack of exercises. L. Gurskaia pointed out the
lack of exercises in the 5th—6th Forms. Also teachers have added the
following problems: Lack of explanation in the book, The wrong structure
of the textbooks;

(8) 77% of teachers said that the lack of similar grammatical form in the
native language creates difficulties while learning Modal Verbs. 61%
of the teachers said that one of the problems which pupils face is the
lack of exercises. 23% of the teachers said that it is difficult for the
pupils to memorize the meanings of the modal verbs. S. Savitskaya
pointed out the great account of specific notes alongside with the
main rules.

(9) Teachers have suggested the following activities: Dialogues, Poems,
Songs, Situations, Role Play, True/False Game.

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ o
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The Analyses of Grammar Exercises for Teaching the English Modal

Verbs in Moldovan School Manuals

The result of our investigation shows the following types of exercise for

teaching and learning Modal Verbs in the gymnasium cycle. These activities
can be classified into 5 groups:

(1) Recognition exercises — children have to recognize the studied
grammatical item. This type of exercise is the easiest one. It is mostly
used in the 3rd form. For example: Module Three, Lesson Six “l Can
Ride a Bike”, Exercise 3: “Read the pictures and write the sentences”?;

(2) Creative exercises — pupils have to make up sentences using the modal
verb according to the pictures. This type of exercise is used beginning
with the 3rd form. For example: Exercise 1. ”Look at the pictures and
say what the children can do”, at the same lessonz;

(3) Drill exercises namely completion — are introduced in the 4t form and
are widely used in the senior forms. Pupils have to choose and put the
appropriate modal verbs. For example: the 4t Form, Module Three,
Round Up, Exercise 6: “Choose the correct verb”: 1__ do my homework
now. (Must, May). The 6th Form, Unit Four, Lesson Four “Computer
land”, Exercise 8: "Complete the sentences with must or mustn’t, should
or shouldn’t” —You ____ leave your disk without protectionz;

(4) Paraphrasing exercises — are introduced in the 7th form. Pupils have to
paraphrase the sentence using modal verb. For example: the 7th Form,
Unit Five, Lesson Four “Sports”, Grammar Part, Exercise 1:
”Paraphrase the sentences below using should + infinitive” — The
team’s captain ordered the players to leave the play-ground;

(5) Fill-in exercises — pupils have to put the missing modal verb in the
sentence. This type of exercise is practiced in the 5th, 6th, 8th and mostly
in the 9th form. For example: the 5 Form, Unit Four, Lesson Two, The
Second Lesson “The Magic World of Literature”, Exercise 9: "Fill in
with may, may not, can. Read the dialogue:

Tim: ___|take your book?
Sandu: you read?
Tim: Yes, | .
Sandu: Then, you ___ take the book.
Tim: __ ldrawinit?
Sandu: No,you __ _ , Tim. If you want to decorate,

take some paper or a slate2.

The presented types of exercises help pupils to memorize the Modal
Verbs. Practice shows that the pupils are not able to keep in mind all the
meanings of the modal verbs. Learning by heart becomes too boring for
them. The only solution is to introduce new types of activities which will
raise pupils’ interest and will provoke them to study with more interest.
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Interactive, cooperative and collaborative learning in which each person's
opinion is emphasize, creates an atmosphere of democracy where all
opinions are heard, all perspectives are valued, and finally where it builds
an atmosphere of community, a classroom community. We consider that
several effective exercises may be worth applied in the process of teaching
Modal Verbs at the lessons of English: Problem, Solving exercise, Word
Research, Broken Sentences, Songs and Poems, Games, Proverbs and Quotations.
All these activities are going to be presented and described in this article.

Teaching Modal Verbs in the 9th Form
The analysis of the quizzes shows that the teachers are not satisfied with
the number and the types of the exercises introduced in the books. They
suggest using songs, dialogues and problem solving activities in the process
of teaching and reinforcement of the Modal Verbs. Taking also in
consideration that there is an exercise for the reinforcement of the topic:
”Modal Verbs” in the manual of the 9th form, which consists of 20 sentences
where almost all the modal verbs, which were studied before, are present
and also there are 3 Modal Verbs introduced for the 1st time (ought to, to be
able to, might). We suggest several activities based on Cooperative Learning
Strategies:
(1) The story ”The Origin of Modal Verbs”: A simple play on the words
could help pupils remember how modal verbs are different from the
other verbss:

The Origin of Modal Verbs
A long time ago it was difficult to be a verb; you had to fill in lots of forms
before you could be accepted. A group of words wanted to be verbs, they were:
ought to, shall, should, will, to be able to and would.
They filled in all the forms at the verb office, one for past tense, one for future
and one for present, one for infinitive and one for gerund. When they went
back the next week to inquire about their application, they were told there was
a problem.
‘There’s been a muddle; all the forms have been lost. Sorry, I’'m afraid you
cannot be verbs’ said the chief verb-maker. The words were very unhappy, but
at last one form for each verb was found. So it was decided that because they
only had one form each they could be not full verbs, but a kind of assistant verb
that could be used with other verbs. Because of this muddle, they were known
as ‘muddle verbs’, pronounced ‘modal verbs’ today, with only one form.

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ =

(2) Audio-Lingual Approach — is a contemporary way of teaching a foreign
language. It is aimed at teaching the language skills in the order of
listening, reading and writing and is based on using drills for the
formation of good language habits4:

a) Songs - the usage of songs during the lessons of English has an
important influence upon the pupils. Firstly they help to develop
such pupils’ abilities as listening, speaking and reading. Secondly
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songs change the atmosphere in the classroom. We propose verses
with modal verbs taken from different well-known songss:

May it be the shadow"s call? We might be strangers. | just can't get you out
of my head. | know I can be what | wanna be. You mustnt cry. The show
must go on. My make-up may be fading.

Exercises:
1. Play the songs and ask pupils to listen and match the halves.

1) May it be a) be fading.
2) We might  b) cry.
3) ljustcan't c) get you out of my head.
4) I know | can d) go on.
5) You mustn't e) be strangers.
6) The show must f) be what | wanna be.
7) My make-up may g) the shadow's call...

2. Find the meanings of the Modal Verbs may, might, can, must:

5 |o |U |P |O |5 |S |a|D |V |I |C |E |F
U |R |P |O|s |s |1 |[B |1 |L |1 |T |Y |F
P |R |E |B |Q |R |E |I [N |v |P |I |C |E
P |a |R |L |I |D |c |L |[a ]I R |O |P |A
o |P |M |I |RE|Oo |H|I [B |I O |T |Y |R
s |P |I |G |E |R |M|T |1 |I H |T |U |1
1 |U |s |a |g|E |E |y |L |w]|I |5 [N |©O
T |E |s |T |a|s |T [~y ]I [N |B |R |T |X
I |M |1 |I |Aa|M|E [K|T |E |I |O |U|T
o |I |o |o|c|s N [x |y |z |T |c |R |X
I |6 | N N |N|c |E |R |T |A |I [N [T |¥
R |E | |Uu |E|s |T |[B |[E |D |O|U |B |T
U |R |E |P |[RE|O |a |c[H|P [N |M|A |¥
Table 2: Meaning of the Modal Verbs.
3. Identify the meaning of the modal verbs:
May it be the shadow’s call? I know I can be what | wanna be.
We might be strangers. You mustn't cry.
The show must go on. | just can't get you out of my

head. My make-up may be fading.

b) Poems — the usage of poems during the lessons of English has
approximately the same value as songs. They have not only cultural
but a linguistic value as well. We propose the following poem:

Blowing in the Wind
How many roads must a man walk down / before you can call him a
man? / Yes, ‘n’ how many seas must a white dove sail / before she
sleeps in the sand? / Yes, ‘n’ how many times must the cannon balls fly
/ before they’re forever banned? / The answer, my friend, is blowing in
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the wind. / The answer is blowing in the wind. / How many times must
a man look up / before he can see the sky? / Yes, ‘n’ how many ears
must one man have/ before he can hear people cry? / Yes, ‘n’ how many
deaths will it take till he knows / that too many people have died? / The
answer, my friend, is blowing in the wind, / The answer is blowing in
the wind. / How many years can a mountain exist/ before it’s washed to
the sea? / Yes, ‘n’ how many years can some people exist / before they’re
allowed to be free? / Yes, ‘n’ how many times can a man turn his head, /
Pretending he just doesn’t see? / The answer, my friend, is blowing in
the wind, / The answer is blowing in the wind //

Exercise: In groups make up an acrostic poem for word
combination Modal Verb.

c) Dialogue — the usage of dialogues at the lessons of English will
present pupils an example of every day conversation and will help
them in improving their speech skills. We propose the following
dialogue, which is presented with the help of audio-lingual technique:

- Hi, Staff! / - Oh! Hello, Sabine! / -You sound a bit down. / - Yes, well.
We have to do this homework, 3 pages of exercises on obligation modals
by next week. / -Obli... what? / - Obligation modals, you know verbs
like: must and have to. And now we have to do this homework. / - Shall
you don’t have to do all those boring exercises. Why don’t you come to
the party with me? / - A party? But | can’t go to parties. | have to do
my homework. If teacher real says “you must do your homework” she
means business. / - Well, you don’t have to come to this party. If you
won’t to. / - Sabine, 1I’d love to come to the party. But... / - But you
really must come to the party next week. / - Another party? Oh! Let’s
see during the break. I’ll talk to you late, Sabine.

Exercise: In pairs make up a similar dialogue using Modal Verbs.

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ N

(3) Brainstorming — is considered to be a problem-solving technique. It
was first developed by A.F. Osborne in 1941. The main purpose of
brainstorming is to stimulate all the members of a group to express
their ideas connected with the proposed problem.

a) Proverbs and quotations which contain Modal Verbs may be used
for the reinforcement of the topic. Pupils will have to comment on
one of them in such a way that they will not only memorize the
verbs but increase their knowledge about life as well. We propose a
number of proverbs for each modal verb:

Can: Anger can be an expensive luxury. Don’t put off for tomorrow
what you can do today. A close friend can become a close enemy. A
man may well bring a horse to the water, but he cannot make him
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drink. You can’t teach an old dog new tricks. God help the rich, the
poor can look after themselves.

Must: Friends are like fiddle strings, they must not be screwed too
tight. He that plants thorns must never expect to gather roses. He
who leaps high must take a long run. He who would eat in Spain
must bring his kitchen along. If two men ride a horse, one must ride
behind. It is not enough to run, one must start in time.

May: As the best wine makes the sharpest vinegar, the truest lover
may turn into the worst enemy. Have a horse of your own and then
you may borrow another’s. Every garden may have some weeds.
Have to: You have to take the good with the bad.

Should: A man should live if only to satisfy his curiosity. Advice
should be viewed from behind. Beggars shouldn't be choosers.
Children should be seen and not heard.

Might: One might as well be hanged for a sleep as a lamb.

b) Crosswords — we suggest to each modal verb a crossword. Pupils
will have the task to read the sentence and identify the meaning:

Complete the crosswords using the meaning of the Modal Verb,
which it stands in the sentence fore:

Can / could: 1. Mary can speak English. 2. Anybody can make a mistake.
3. The teacher said we could go home. 4. You can’t cross the street here.
5. He can’t be working at this time. 6. Can | have some water? 7. You
could at least have met me at the station, couldn’t you?

1

) ‘ | ‘

Answers: 1. Ability; 2. Possibility; 3. Permission; 4. Prohibition; 5. Doubt;
6. Request; 7. Reproach.
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May / Might: 1. This news is so strange that you may not believe it. 2.
The doctor has fears that she may not live much longer. 3. You might at
least offer to help me. 4. Might | use your telephone, please? 5. You
may find all the books you want in the National Library.

1

Answers: 1. Supposition; 2. Fear; 3. Reproach; 4. Permission; 5.
Possibility.

Must: 1. He must move the furniture himself. 2. The girl mustn’t
go home alone. It’s very late. 3. It must be late as the streets are
deserted. 4. You must stop worrying about your son.

1

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ N

Answers: 1. Obligation; 2. Prohibition; 3. Supposition; 4. Advice.

To be to...: 1. When is the wedding to be? 2. Where is he to be
found? 3. A, B. You are to stay here until | return.
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Answers: 1. Arrangement; 2. Possibility; 3. A. Order. B. Instruction.

Shall/should: 1. I want that prize and | shall win it. 2. She shall
pay for it, she shall... 3. Shall | get you a chair? 4 If you see
anything strange you should call the police. 5. The film should
be very good as it is starring first class actors.

1

Answers: 1. Intention; 2. Threat; 3. Suggestion; 4. Obligation; 5.
Supposition.

(c) Situations - may be used for the reinforcement of the topic. Pupils
will not only memorize the verbs but increase their knowledge
about life as well.

Exercises:

1. Read parents’ instructions for their child’s life. Write a child’s

instruction for parents’:
You must say “thank you” and “please” a lot. You must treat
everyone you meet as you want to be treated. You should never take
actions when you are angry. You need to be able to admit your
mistakes.
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2. Read the note from your friend Mary. Write a note to Mary.
Answer her questions:
I really need my English book! Why haven’t you given it back to
me? When can you return it? Which pages should | read for
homework? Mary

3. Make up dialogues according to the pictures using Modal
Verbs.

Fill-in exercises

I. Fill in the blanks with can, could, be able to, must, have to, needn’t,

shall and translate thems®:
1.1 __ not go to the theatre with them last night, I ___ revise the
grammar rules and the words for the test. 2. My friend lives a long
way from his office and ___ get up early. 3. All of us ___ must be in
time for classes. 4. When my friend has his English, he __ stay at
the office after work. He (not) _ stay at the office on Tuesday,
Thursday and Saturday and ___ get home early. 5. you __
work hard to do well in English? 6. ”___ we discuss this question

now?” 7. I'm glad you ___ come. 8. “___ come and have dinner
with us tomorrow?” “I'd love to.” 9. “Please send them this
article.” “Oh___ 1 do it now?”

2. Open the brackets and fill in the blanks with the appropriate

forms of the verbs must, have to and be to1o,
1. John (not tell) him about it. It’s a secret. 2. It looks like rain. You
(take) your raincoats. 3. You (not talk) so loudly here. 4. In his
youth he (work) from morning till night to earn his living. 5. He
(wait) at the station till it stopped raining. 6. The secretary informed
us when the manager (come). 7. They (leave) on Saturday, but
because of the delay with their visas they (book) tickets for Monday.
8. .... 1 (do) it by myself?

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ 3

Translation exercises — they help pupils understand the meaning
of the modal verbs.

1. Read these sentences and translate them into Romanian
(Russian)t,

1. One Englishman can beat three Frenchmen. 2. You can’t please all of
the people all of the time. 3. Life cannot be one endless round of
pleasures. 4. Good advice can be given, good name cannot be given. 5.
You can’t put new wine in old bottles. 6. A man can do no more than
he can. 7. You never know what you can do until you try. 8. God could
not be everywhere, therefore he made mothers. 9. Where nothing is,
nothing can be had there.
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2. Translate the following sentences into English:

1. Ea niciodatd nu poate veni la timp. 2. Ei au fost fericiti ci au putut
sd-si ajute prietenii. 3. O poti ajuta? — Da, pot. 4. El ne-a spus cd
putem veni in orice zi convenabild pentru noi. 5. N-ar fi trebuit sd-i
urmezi exemplul toti anii acestia! Ceea ce-i bine pentru ea, nu poate fi
bine pentru tine. 6. Nu pot privi televizorul seara, am prea multe de
facut. 7. Ea trebuie sa fie acasd acum. 8. Sora mea poate vorbi cu el. 9.
Copilul a intrebat, daca i se permite sd priveascd inca 2 filme in desene
animate. 10. Ce pot sa-fi spun? Regulile trebuiesc respectate’2.

We have analyzed the exercises included in the school manuals used for
teaching Modal Verbs. We have made a quiz and have distributed it to the
teachers of English from different schools and found out the difficulties
which they meet in teaching Modal. We have created a list of exercises that
might serve as a support for school teachers in Modal Verbs reinforcement.
The examples are presented with the help of tables, schemes which confirm
the theoretical and practical part of our investigation.

Notes
lhttp://olc.spsd.sk.ca/de/pd/instr/strats/raft/
2]gnatiuc et alii, 1999.
3http://semumf.tripod.com/id7.html.
4http://es.scribd.com/doc/87818946/27119523-the-Development-of-Language-
Teaching-Current-Trends
Shttp://www.youtube.com/watch?v=3KcSEnVnQ98
6KobpmHa, 1999.

Onofreiciuc, 2008, p. 11.

80Onofreiciuc, 2008, p. 37.

%Onofreiciuc, 2011, p. 75.

0Jastremschi, 2002, p. 381.
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THE EVALUATION PROCESS IN EDUCATION
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Abstract

The paper deals with the problem of evaluation which helps the persons involved in the
educational process make decisions. It also deals with some of the mistakes that both students
and teachers can make when being evaluated, namely when evaluating.

On the one hand, students need the evaluations in order to help them know what
knowledge, skills, and attitudes they have acquired and where they still need to improve.

On the other hand, teachers have to make the correct appreciations in order to weigh the
mistakes appropriately. They also need these evaluations to assist them to plan, implement,
and revise their instructions.

However, the necessary tools have to be chosen in order to make of mistakes a truly
effective learning experience.

Keywords: evaluation, educational process, decisions, mistake, students, teacher.

Rezumat

In articol, se analizeazi problema evaludrii care ii ajutd si ia decizii pe cei implicati in
procesul educational. In lucrare, se mentioneazd, de asemenea, citeva dintre greselile, pe care
le pot face atat studentii, cdt si dascdlii, cind sunt evaluafi, respectiv cind evalueaza.

Pe de o parte, studentii au nevoie de evaludri pentru a-i ajuta si inteleaga ce cunostinte,
abilitati si atitudini au dobandit si ce mai trebuie imbunatdtit. Pe de altd parte, profesorii
trebuie sd aprecieze corect gregelile. Ei au de asemenea nevoie de aceste evaludri pentru a-gi
planifica, implementa si revizui explicatiile. Cu toate acestea, trebuie alese mijloacele corecte
pentru a face din gregeli o experient eficace de Tnvatare.

Cuvinte-cheie: evaluare, proces educational, decizii, greseli, studenti, profesori.

The age of the students is essential when deciding what, when and how
to teach. The skKills, the needs and the abilities are different and they depend
on the age of the learner.

To educate students effectively is to provide students with the
opportunity to reach their potential and make a contribution to society. This
is possible only if teachers obtain data and information about the progress
that each student makes, what the student knows and can do, and what
must be done in order to develop and encourage the student’s educational
development. Student assessment and evaluation help the persons involved
in the educational process make decisions. Credible assessments and
evaluations help students know what knowledge, skills, and attitudes they
have acquired and where they still need to improve. The information that
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they get from the evaluations, helps them to realize where they stand and to
set goals for their future learning process.

At the same time, teachers also need these evaluation results to assist
them to plan, implement, and revise their instruction. Research on teaching
reveals that the assessment and evaluation of student learning is
unquestionably one of the teacher’s most demanding and complex tasks.
Teachers use their professional judgment to ensure that their assessments
are relevant to and representative of the learning outcomes their students
are expected to achieve.

On the one hand, students need information about their strengths and
areas of need in order to focus their efforts, ask for help, have faith in their
ability to learn, and make decisions for their future. On the other hand,
teachers need information to determine student needs, evaluate the impact
of their instruction, prepare written and oral comments, assign grades, and
maintain student confidence.

When evaluating, the teachers have to give valid results and make
meaningful remarks and they must not leave space for misinterpretation.
Teachers need to consider why the assessment is being done, who is being
assessed, and what is being assessed before they begin to develop and
implement each assessment method they will need and use.

They should also ensure that the assessment tasks are representative of
the knowledge, skills, and attitudes identified in the purposes of the
assessment, but also to use different assessment methods to ensure clear
indications of student performance. The instructions have to be clear and
complete so as to be appropriate for the ability or even the age of the
students.

In addition, the teachers have to make the correct appreciations in order
to weigh the mistakes appropriately. This is usually a key point when it
comes to correcting the students’ productions. The teachers should make
sure they know what they are assessing and give each aspect of the students’
production the proper relative value it has. If they are testing a student’s oral
skills, those mistakes that are usually corrected in grammar, spelling or
tenses exercises should stand in second place. If reading comprehension is
being tested, it is the understanding of information that must be evaluated.

The teachers should not make the mistake of being influenced by
vocabulary, spelling, and/or sentence structure when the intent is to assess
other learning outcomes, such as content and reasoning. They should also
not be too severe or too generous, based on a previous rating or impression
which may influence the present rating, the halo effect.

When detecting a mistake, in oral or written evaluation, a positive
attitude is fundamental when correcting it. A soft tone of voice and a warm
speaking mode or some less critical remarks, are definitely more effective

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ ®
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than other less friendly ways of reacting. Students will appreciate a pleasant
and respectful correction and they will learn to respect the value of mistakes
in their process of learning. It will be a step forward and not something to be
ashamed or scared of.

Even when mistakes are made, they show teachers that their students are
actually on the move towards learning, so it should be regarded as a positive
aspect of the evaluation process.

A teacher should not make such mistakes? as not being constructive or
respectful, but should take decisions which are in the best interest of the
students. The background of each student should also be taken into
consideration when evaluating (e.g. gender, ethnic, culture, socio-economic
or ability)3. For example different “yes/no” or “true/false” exercises in
different grammar books, seem to test the Geography/History knowledge
than the English knowledge without considering the fact that there may be
students from different parts of the world solving the exercises (e.g. a
“‘yes/no” exercise such ast: “Mary was born in York. Is she British?).
Teachers should pay attention to such exercises because students are
supposed to be tested on their language skills, not on their knowledge of the
world. If a student answers wrongly because he/she is not familiar with a
particular piece of information, he/she is not to blame.

It is difficult, if not impossible, to fight against mistakes and it is human
for both students and teachers to make them. Still, there should be common
efforts to eliminate such mistakes and to create a proper atmosphere, but
also to choose the necessary tools in order to make of mistakes a truly
effective learning experience.

Notes

1Harmer, 2001.

2Norrish, 1983.
3Rea-Dickins et alii, 1993.
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PROIECTE DIDACTICE / DIDACTIC PROJECTS

Abstract

LIFE IS TO BE LIVED

Oxana UNGUR,
Teacher of English

(Miron Costin Lyceum of Floresti, Republic of Moldova)

We propose below an ordinary class of English planning. Every activity and method used
here are to make students work critically.

Keywords: planning, competences, didactic method.

Rezumat

Vi propunem proiectul unei lectii de limbd englezd, in care fiecare activitate, dar si
metodd de predare si de lucru planificatd are drept scop sd-i invefe pe elevi sd analizeze

faptele si si gandeasci critic.

Cuvinte-cheie: proiect didactic, competente, metodd de predare/invitare.

Class Stages Class Stages Teacher’s Students Feed-back

Aims! Contents Activities Activities

Warming up CA(1) | “Lifeistobe | After greeting | The class

lived”; The the teacher | recognize the

poem opens the | poem and

“Leisure” by | activity with the | prepare their
William first two lines | suggestions

Henry from the poem | about the link

Davies. “Leisure” by | between the

W.H. Davies. | poem and the

These lines have | key sentence

to express the | of the topic.

fact that we | There are

must not lose | some great

our time, our | ideas based

life, but live the | on this link

beauty of our | like: (a) life is

reality. The first
lines are taken
as the key
sentence of the
class. It is
explained and
discussed by all
the students, the
teacher
encouraging
them for a better
expression.

too short not
to feel its
beauty; (b) life
has a lot of

miracles that
must be
discovered by
us like:
daylight, sun,
time and
others.
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activity the
students get the
technique T on
two cards, the
key  sentences
being  “Family
life need
patience and
care” and “The
patience is the
family peace”.

characters, to
discribe  the
text style and
other spheres
of its
characteristic.
They receive
the cards,
form two big
groups and
begin working

Motivation CA(2) | The teacher | Using Students work
Evocation announces questioning the | together as an
the class | teacher active group.
objectives. continues to | Students from
develop the | four groups
class topic: (1) | receive the
What do we have | cards and
to do during our | begin working
life? (2) What | together. In
goals must we | the end
have acquired | finishing the
during our life? | work they
(3) What are our | create an
values? (4) etc. united  and
These questions | structured
are put down on | characteristic
colourful cards | of the class
and given to | topic.
four groups (the
students are
devided into
four groups),
each group has
to find lots of
answers.
New CA(2) | The text “My | Using skimming | Students read | The
information mother’s the teacher tries | rapidly the | activity
Meaning Hands” to have the new | new has good
Expression text understood. | information results,
CA(3) Students must | and present | because
read it quickly | its the
and then have a | understandin | students
discussion  on | g. After this | remember
the meaning of | activity the final
the text. As the | students ideas
text is skimming | analize the | having
by parts it is | text. They are | them as
easier to finish, | to find the | standards
analize and | main idea, the | in life for
understand it. | major theme, | different
At the end of the | the types of | situations.
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Pros
cons

Glotodidactica Biannual Journal of Applied Linguistics, 2(111)2012 ‘ ®

and

After having
worked with the
cards the
students present
their arguments.
Some of them
think that the

family is
patience and
other well.

Known values
in the end of the
activity the
teacher asks to
his students to
give a
conclusion or an
evaluation of
their work.
Students have to
note for the
positive
meaning and for
the negative
part where
everyone is a
personality and
mustn’t endure
the other one’s
behaviour or
bad manners.
After the vote
they present the
conclusion that
we must have a
great patience to
be together with
our loved
person.

on this
project. They
find pros and
cons of the
presented
situation.
tHey find a
double
solution that
members of a
family  must
be patient and
face all
difficulties
together.
Others think
that there
must be love
and not
patience.
Students are
so active that
they create a
debate based
on the ideas
that a wife
mustn’t and
needn’t
endure her
spouse’s
behaviour not
to lose her
youth and life.
Others are
sure that a
couple has to
face all in this
life together,
because only
understandin
g we may
realize our life
goal of having
an united and
strong family.
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The vote

Practice form -
whole class
methods: role
play, acting,
debate,
communicative,
form-group

work, reflection.

Application.
Form-whole
class, group
work.
Methods:
questionning,
communicative.

CA®4)

CA(2)

New phrases
and idioms

New
vocabulary

The teacher
(using role play)
presents to his
students two
ideas where
some of them
have to be the
author of the
text and change
its ending, and

others are to
take the place of
the main

character of the
story (of the son,
for  example).

The students
work  for 5
minutes and

then show their
results
supporting them
with arguments.
The students are
guided to use
new phrases
and words in
written and oral
form. Some of
the students
have to work on
some
guestionnaires.
Accomplishing
them the
students answer
questions based
on the topic of
the class. They

must use as
many new
words as
possible. The

other part of the
class need some

The students

form two
groups and
after  having
worked they
use acting to
present the
final work

when we see
their ideas
and decision.
Each  group
presents their
work having
by two
representative
s to motivate
their decision.

The students
work
independently
to make their
point of view
clearer. They
begin working
on the
presented
requirements.
They prepare
the lists in
written form
to be handed

in. They
prepare their
speech and
motivation
mirrored into
their
situations
(stories).

The role
play has
also good
effects due
to the
possibility
of self
expression
that it is
felt
practicing
this
method.

The result
of these
activities is
evident,
because
they show
that the
objectives
proposed
at the
beginning
of the class
are
accomplis
hed. This
is seen
when they
maintain
an united
and fluid
communic
ation and
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(by William Henry Davies)

What is this life if, full of care,

We have no time to stand and stare.

No time to stand beneath the boughs
And stare as long as sheep or cows

No time to see, when woods we pass,
Where squirrels hide their nuts in grass.
No time to see, in board daylight,
Streams full of stars, like skies at night.
No time to turn at Beauty’s glance,

And watch her feet, how they can dance.
No time to wait till her mouth can
Enrich that smile her eyes began.
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minutes to think they
about short true evaluate
to life situations. the class
and leave
the class
86 on an
instrument
o~
— al tune.
8 Checking CA(3) The students | The students
= homework present their | get grades
= work and the
N . -
o accomplished at | motivation of
o home. The | their marks.
A% homework s
) listened to and
8’ marked.
:l Evaluation CA(4) | Evaluation A student reads | The students
i) Extention of the | again the | express their
2 objectives objectives from | opinions and
% the blackboard | give a mark to
< A calm | and the rest of | the lesson.
y— music is | the students are | Their point of
o . S
—_ heard on the | to express their | viewis that
g background. | opinions about | objectives
S the work done | were
9 during the class. accompllshgd
= and they give
=) a good grade
E to the class.
.© Homework The teacher fixes | They put
o the homework, | down the
o Lo
o explains it and | homework
S finishes the | and hear the
a
o class. bell.
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=
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A poor life this is if, full of care,
We have no time to stand and stare.

Note

1Class Aims (=CA): (1) presenting orally some ideas, opinions and viewpoints found
in an oral message, through expressing personal attitudes and using arguments; (2)
providing oral answers to a questionnaire, an interview on topics of interest using
appropriate language and respecting socio-cultural norms, according to the role and
relationships with interlocutors; (3) developing necessary communicative abilities to
express the logical speech into dialogues; (4) analyzing situations described in oral
written texts to identify the style, the ideas, topic problems and relationship between
the main characters.
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RECENZII / REVIEWS

PEINEH3IA
Ha ImigpyyHnK «YKpaiHchbKa MOBa i jliTepaTypHe YMTaHH:»
s 3 kiacy (K. C. Koxyxap, A. 1. HikiTaenko, A. O. JIromHiBcbKa)
3a pegakiriero mokropa nenaroriku K.C. Koxxyxap

ITpobGiema cTBOpeHH HiIpyyYHMKa € HaVICK/IaIHIIIO0, a/ke Yyepe3 HbOTO
3aIllpOBaJKYIOTBCSI B JKWTTS  3arajibHi  HacTaHOBM  METOOVIKM,  SKi
OPIi€HTYIOTbCA Ha CycnuIbcTBO. CydacHe CYCIIJIBCTBO BUMAara€ BMXOBaHHS
CaMOCTIVIHNX, iHIITiaTMBHMX IpoMajsH. BUKOHaHHS IMX 3aBOaHb HOTpelye
PO3BUTKY OCOOVCTICHMX $KOCTeV, YMiHb CaMOCTiTHO 37100yBaTV 3HaHHS,
opieHTyBaTVcd B XUTTi. TOMy aKTyajIbHMM 3aBJaHHSAM Cy4acHOI IIKOJIU €
peastizallis KOMIIETEeHTHICHOIO IJIXOAy B HaBUaHHI, fKe IOYMHAETHCA 13
3MmicTy HaBuyaHH:A. [lepXaBHi cTaHmapTw, monepHizoBaHu Kypukyiym 3
YKpalHCBKOI MOBU 1 umTaHHs g 1-4 KilaciB, CTBOpeHi Ul yKpaiHIIiB
MosnpmoBu, 1ocTayii OCHOBOIO [UIS aBTOPIiB aHa/Ii30BaHOIO INIpy4YHMKa. B
HbOMY IlepefiOaueHO OpPMYyBaHHS TaKMX KIOYOBMUX KOMIIETEHIIl, SK:
KOMYHiKaTMBHa, COIliajIbHa, eTHOKYJILTypO3HaBy4a Ta [IisJIbHiCHA.

Y diTKO CTpyKTypoBaHOMYy  INIPYYHWMKY, OpI€EHTOBAaHOMY  Ha
KOMIIeTeHTHICHe HaBYaHHS, ILeHTPaJbHOIO IIOCTa€ WOro KOMyHiKaTVMBHAa
CIIPsSIMOBaHICTb, J@ HacKpi3HMMM € MOBJIEHHEBUV 1 MOBHUW acIleKTU B
TiCHOMY IepeIvIeTiHHi, B cM0io3i. CTPYKTYpHMM CTPVDKHEM IIiIpydHMKa €
IiKaBi, KOPWUCHI, Mi3HaBaJIbHi, 3 BUXOBHVM IOTEHIIiaJIOM, CIIPOEKTOBaHVM Y
pisHi Tayy3i, TemMu JyIA PO3BUTKY MOBJICHHS, BiJIIIOBIIHO MJ0 SKMX
PO3NOAUIAETECA BeCh MOBHMI MaTepiasl, IIpU3HAaYeHWI I BUBYEHHS B 3
Ki1aci. Takux TeM ogVMHaAAIATE y YacTUHI HmigpydyHnKa «MoBa i MOBJIEHHS» i
JIBaHaATh y yacTuHi «Jliteparypre untaHss». IVMAaKTUUHNUI TPVHIIL
HACTYIIHOCTI aBTOPWM BUMKOPUCTIM OymcKyde. AJDKe OOVHAAIATH TeM
OMHAKOBI 11 000X dYacTWMH, a Ile Ha€ HealdMsKi MOXJIMBOCTI yYHSIM
YAOCKOHAIIOBATVI YacTKOBI BMIiHHS i HaBWMYKM 3 yCiX BUAIB MOBJICHHEBOI
HOisUIbHOCTI, $Ki ¢opMyBaTMMyTbCS il dYac BMBYEHHS BiOIIOBIZHOIO
MOBHOTO MaTepiaiy.

B ymoBax BimcyTHOCTI Xy[oXXHBOI JliTepaTypy yKpaiHCHKOIO MOBOIO Ha
TepeHax MogoBy [Ig  IIKOJISAPIB  JApyra dYacTMHaA IiJIpydHMKa
«JliTepaTypHe YMTaHHS» IIOCTa€ CIIPaBXHBOIO CKapOHMIIEIO ITi3HAHHI.
HBaHanura Tema «Ha moposi xpacHe J1iTO» IIpucCBAYeHa KaHIKYJISAPHOMY
OyxoBHOMY 30aradyeHHio yuHiB. KoXeH TekcT ycix TemM 3 JiiTepaTypu
CYHPOBOIKY€EThCS ITCJIATEKCTOBMMM 3aBJaHHAMM, 4K 1 B IIepIIiyi 4acTuHi,
o € pgyxe IiHHMM. Lle cBoro pomy NpomoBXeHHs W yAOCKOHaJIEHHS
HaOyTVX 3HaHb, YMiHb i HABMYOK 3 MOBJIEHHEBOT'O acIeKTy IIepIIIol YaCTUH.
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Temu mepmoi (K i Ipyroi) 4acTMHM OXOIUIIOIOTH HampisHOMaHIiTHiII
cdpepm MaTepiaJIbHOTO i IyXOBHOI'O XXUTTS, JOBKULIHA, 30KpeMa, «MoBa Hallra
cosoB’iHa», «OciHp Taka MwIa», «Cpi0IoM MyxHACTMM BKpUTa 3eMiLs», «Tu
D00pO JINII TBOPY IOBCIOAM» TOLIO. YCIHIIIHIN peastisallii KOMyHiKaTVBHOI
KOMITETeHIIil crpusie caMa OyJioBa KOXHOIO YPOKY, CTPVDKHEM SIKOIO €
TeKCTM 3 J0- 1 IIC/IsA TeKCTOBMMM 3aBgaHHaAMU. [Tpomymana cucrema
IOCJTIZIOBHO BUKOPMCTaHMX YMOBHMX IIO3HAYOK UiTKO MapKye KOXeH
OoKpeMuIt cerMeHT ypoky. KoxHa Tema — 11e CBOEPiTHMI JIIHIBOAMIAKTUHM
KOMIUTeKC. ABTOpu niOpasv BHaIi TeKCTW, IO BiAIIOBiIAlOTh BIiKOBUM
0CODJIMBOCTSIM TpPeThOKIIacHMKIB. TyT OaraTo BipliB, 3arafok, JIYMIOK,
Ka3oK Ta IHIIMX Majmx (OJIBKIOPHMX KaHpIB, YPUBKIB TEKCTiB BioMMX
AUTSYVIX TIVICEME@HHVKIB.

Heabwusike misHaBasIbHe HaBaHTaKeHHSI HECyTb TeKCTM 3i CBITYy IIiKaBoro,
II0 BHOCUTBH y IearoridHuy IMpolec eJIeMeHT eBPUCTUYHOCTI, 3 OJHOIO
OOKy, i IToJIerIye 3acBOEHHS JIIHIBiCTMYHOI iHdopMariii, — 3 iHII0TO. (BIIpaBa
337 Ha crop. 121; Bupasa 328 Ha cTop. 116; Brrpasa 253 Ha cTop. 95 TOI110).

BiIbImicTs TEKCTiB, a OCOOIMBO INC/IATEKCTOBMX 3aBHaHb MAa€ BUXOBHE
CIpsIMYBaHHS. CTaBJIEHHS 110 TOBAapWIIIB, IoBara A0 OaTbKiB, TOTIOMoOra y
BaXKY XBWIVHY, TPyOOBe BWXOBaHHS, JIOOOB 110 KHWIW, Opi€HTalid B
ManOyTHiN mpodpecii, maTpioTMUHe Ta eKoJIoriuHe BMUXOBaHH:A (BIpaBu 372,
441, 414, 416 Too).

ITinpyynmk mo-crpaBXHbOMY KpeaTMBHUM, OCKUIBKM KOMYHiKaTVBHa
KOMIIeTeHIlisI B KOXXHOMY Iaparpadi. Benmka KijIbKicThb 3aBIaHb BUMarae
TBOPYOIO OIlpallfoBaHHS, a caMe. CKJIacTV BJIaCHe BUCJIOBJIIOBaHHS. a) Ha
iZICTaBi IIPOYNTAHOTO TEKCTY; 0) 3a MaytoHKaMm (BItpaBa 456, crop. 160); B)
3a CIOKeTHMMM KapTuHKamm (Brpasa 161, crop. 65); r) 3a nmTaHHAMU
(BpaBa 155, cTop. 62); 1) 3a moganmm novatkoMm (Brpasa 406, crop. 145); )
Ha HificTaBi IwlaHy-omopu (BipaBa 141, ctop. 58); €) Ha OCHOBI MOPiBHSHB
(BrrpaBa 134, ctop. 56) Toro.

KimrouoBa colmiasibHa KOMIIETeHIIisl Ilepel0avae 3OaTHICTh [isiTM B
JKUTTEBUX CUTYaLligX BIAIOBIIHO MO COLiaJIbHMX HOPpM i mpaswil. LIiTeoBi
ycraHoBku «[Iparroemo KostekTmBHO» (BIpaBa 229, crop. 87; Bmpasa 393,
crop. 141); «IIpoumranm pmiasmor 3a pormsimm» (BopaBa 392, crop. 141);
«[Tomipkymmo pasom» (Bmpasa 306, crop. 110) copusroTe popMyBaHHIO
3JaTHOCTI ITPOyKTUBHO CIIBIIpalloBaTV 3 Pi3HMMM ITapTHepaMy B IPyIIi Ta
KOMaH/Ii, BUKOHYBATU Pi3Hi coltiayibHi posti, OpaTu Ha ceOe BiIOBina/IbHICTh
HNPUVHATTS TeBHOrO pillleHHs,, OyTu BpiBHOBa)XeHMM, CTPVMMaHWM,
TOJIEPaHTHVIM.

ETHOKYJIbTypO3HaBua KOMIIeTeHIliss ¢opMyBaTUMeTbCsl Ha  IIiJICTaBi
TeKCTiB Temu «Bce, mo Oauy HaBKOJIO 4, — TO JII00a, pigHa Mos 3eMJIs» (CTOP.
78-90),B sAKMX ViIeThes i mpo Mornnosy, i mpo Ykpainy.
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I mHapemTi HacKpi3HOIO B aHaJi30BaHOMY IIAPYYHMKY IIPOCTYIIA€
OisUTbHICHA KOMIIETEHITIs.

Yci 3aBgaHHA KOXHOro Ilaparpada BMMaraloTb aKTMBHOI TBOPYOL
OiSUIBHOCTI, B OCHOBI SKOI CIIOCTepe)XXeHHsI, aHaJIOTis, IIOPiIBHAHHIA,
y3arajibHeHHsl, TOC/Ti/I)KeHHs IIeBHIX MOBHMX 4BUII (BITpaBa 76 Ha cTop. 35;
BIIpaBa 87 Ha crtop. 39; Bmpasa 171 Ha cTtop. 70), CaMOKOHTpOJIb Ta
camorepeBipka. 3aBlaHHsI MICTSATh ITPOEKIIi0 Ha KOXXHOIO y4HS — B IIbOMY
iHAVBIAyaJIbHUT acIleKT, IlepefiOadeHMiI aBTOpaMM IIIpy4yHMKa (BIIpaBa
432, ctop. 153; Brrpasa 419, crop. 150; Brpasa 425, crop. 151).

ABTOpaM aHaJIi30BaHOrO IiJpy4YHMKa BAAJIOCsS HeHaB’ S3/I1BO, IIPUPOIHO,
Ha OCHOBI TeKCTiB MpeACTaBUTH JIeKCUMKO-ppas3eosIoriuHy  poOory,
nop’gsaBmmt I 3 POHETUKO-OpdOermiuHmIM, rpaMaTYHUM  Ta
opdorpadiunnm MarepiasioM. KopucHuM € Te, 110 cj10Ba, IpU3HadeHi 11
aKTMBHOI'O 3aCBO€HH:, 3yCTpiUalOThCsl Ha CTOPiHKax IigpydHyKa 6-8 pasis y
Pi3HMX TeKCTax,3aBJaHHsIX 10 HUX Ta BIIpaBaxX. BoHu BuiileHi B paMOYKM i
CeMaHTU3YIOThCs PisHMMYU criocobamy. CUTyaTHMBHO-TeMaT4He 00’ eTHaHH:
MaTepiairy 3abe3neuye IiijiecripsMOBaHe 3aCBOEHH: JIEKCHKM i dppa3eortoril.
Lle meMOHCTPYIOTB i TEKCTI, B OCHOBI KX TEMAaTUUIHO 00’ e€THaHa JIEKCHIKA.

YHaouHeHHsI Marepiaiy, 3pasKM TaOIMIIB-OIIOP, CXeM, BUIB po3dopy
HOJIETINTh 3aCBOEHHS BIOIIOBIAHMX TeM, OCKUJIBKM aBTOpaMM BpaxOBaHO
BiKOBi 0COOIMBOCTI IITKOJISIPIB.

DroctpyBanHs  migpyuHuKa JyXe Bpase. lle sckpaBi  MaIIOHKM,
3MICTOBHI, NpwBaO/IMBi, B SKMX BiIOWTO HaIiOHAIFHY YKpaiHCBKY Ta
MOJIJTOBCEKY crienndiky. Mamorku Bripasu 489 Ha cTop. 173 — 11e HeaOwsika
3HaximKa yIg AeMOHCTparii TBOpeHHS OpM MHOXMHM 3alIMEHHVIKIB,
BiZIMiHHOI BiJl iMEHHMKIB.

IIpore B miagpy4HMKYy 3a3Ha4a€MO [esKi He3Ha4dHi Orpixu, MOXJIVBO,
cyO’eKTMBHI 3ayBaKeHH: i TOOaKaHHS aBTOPaM.

e Brmpasa 5 Ha crop. 11. Ym 3HaroTh yuHi, yKpaiHii Moimgosu cj1oBo
cmpyeauka (U1 TOCTPIiHHS O1iBIIiB). MOXe, TOPSH, 3 MAJIFOHKOM IIOMiCTUTH
VIOTO B paMOUYKY.

= Brpasa 12, 3aBa. 2 Ha crop. 13. Y pedenHi jiuille oguMH HNPUKMETHMK.
Yomy migkpecvi HpUKMeTHUKN?

= Bropasa 13, 3aBa. 1. He 30BciM 3po3yMisioro € LijiboBa ycraHoBka. Illo
«cxXoBaJIOC»... SIKIINO Ile eTMMOJIOTisd — TO CjIoBa COHAIIHUK, KaIlycTa —
3po3yMiso, a Oypsk?

= Brpasa 135. «K030007» — 11e TIO-pOCIVICBKM, a IO YKPATHCHKi — «cnaoxa».
SIka 1ie mralirnka «naabka»?

= Brpasa 241. Tabmmrs. [I3v00uxn. [Tokasatv Hy/IbOBe 3aKiHUeHHS.

= BrpaBa 244. Ym € B yKpaiHCBKiVi MOBi c10BO 3a3umu0? Kpare matm
3a3umybaia.
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= Brmpasa 266. 3aMiHUTI CjIoBa TeMaTWMYHOI TPy iHill — iHew, CHie —
CHIKUHKA, 110 — AbOOUHKA TOLLO.

= Brpasa 280. [IpaBuivre nativicanHd (a He GipHe).

= Brpasa 391. 3aMicTb cnucab y xoeo, Kpaie ...cnucal 3 wo2o. BuxosHuM
acIIeKxT.

= BrpaBa 62. Tekct «YapiBHa ociHb»: 3010TVMIMM bapBamu, a He ghapbamu.

= Moxe 1aTVi B paMOUKY i cJI0BO kK03Y6 (kouiux)?

= Y ngaria j1anku, a He HOI'M.

JesKi TexHiuHi Orpixy TeX CJIifL yCYHYTU.

IIi He3nauHi orpixu aXx HifIK He IIPVIMEHIIIYIOTb BapTOCTI pelleH30BaHOro
Higpy4YHMKa, KW 3acBiduye€ BUXiJl YKpalHCBbKOI JIIHIBOAMIAKTVIKN
Io4aTKOBOI JIaHKM MOJIIoBM Ha BUMCOKWUI HayKOBO-METOIWYHUW pPiBeHb.
Apropu min xepiBHmireom K. C. Koxyxap mnposemm Belauky poOoTy,
3HAYHOIO MipOO YIOCKOHAJIVBIIN 3MiCT i METOAVMYHMI allapar i pyYHIKa,
JOIaBIINM 30BCiM HOBY 4YacTuHY «JlireparypHe umTaHHs». PexomMeHgyeMo
HiOpYyYHUK [0 HOPYKY 1 criofiBaeMocs, IO BiH CIyryBaTHMe HacCTUIBHOIO
KHWUTOIO KOJKHOTO y4H# i IIPMHOCUTVIME HaCcOJIOAy B HaBYaHHI.

Peyensenm — doxmop-xoHgpeperyiap kagpedpu caabicmuku
Beavyproeo depxabroeo yHiBepcumemy im. A. Pycco Pecnybaiku Moadoba
Tynuyvka Mapuna Bacuaibua

18.04.2012.
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